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The purpose of this study was to assess the relationship between acculturation and 
refugee Somali adolescents' perceptions of counseling. Specifically, the study 
investigated a potential relationship between various dimensions of acculturation and 
perceptions refugee Somali adolescents held toward counseling. In addition, the 
relationship between gender and attitudes toward counseling was also explored. 
The methodology consisted of the use of a quantitative research design in which 
students were asked to provide background information and participate in face-to-face 
interviews to obtain responses on two questionnaires: the Language, Identity and 
Behavior Acculturation Measure (Birman & Tricket, 2001) and Attitudes Toward 
Professional Psychological Counseling Help (Sok, 2004). The sample consisted of 63 
refugee Somali adolescents aged 1 1 through 18 years attending public school in a 
Georgia county and who immigrated to the United States between 1990 and 2000. 
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Statistical procedures, including the Pearson Product moment Correlation Coefficients, 
were performed through the use of the Statistical Package for Social Sciences (SPSS) 
version 1 1 .O. 
Results showed that refugee Somali adolescents' attitudes toward counseling were 
related to their overall level of acculturation and with the three dimensions of 
acculturation measured by the Language, Identity and Behavior. Refugee Somali 
adolescents were less likely to hold positive attitudes toward counseling or seek 
counseling: (a) as their English language acculturation increased, (b) the more they 
thought of themselves as being American, and (c) as their participation in American 
culture (e.g., books, clubs and parties) increased. However, they were more likely to hold 
positive attitudes towards counseling: (a) as their Somali language acculturation 
increased, (b) the more they thought of themselves as being Somali, and (c) as their 
participation in Somali culture (e.g., Somali books, clubs and parties) increased. 
It was concluded that, since a strong relationship existed between acculturation 
and perceptions refugee Somali adolescents held toward counseling, schools should assist 
all students regardless of background to seek and receive help from counselors in order to 
avoid future academic difficulties. Recommendations of the study included: (a) making 
counseling services available to a wider segment of Somali American adolescents, 
(b) expanding future research to include a greater number or sample of refugee Somali 
adolescents from other communities in Georgia and across the United States, and 
(c) investigating the relationship that previous counseling experiences have had on 
refugee Somali adolescents' while they were in Somalia and the United States and their 
perceptions towards help seeking (i.e., counseling) behaviors. 
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Today's adolescents are living in an exciting era, with an increasingly diverse 
society, new technology, and a plethora of social issues (Aponte & Crouch, 2000; 
Podolefsky & Brown, 2003; Yarrow, 2006). Early adolescents face unique and diverse 
challenges, both personally and developmentally, challenges that have an impact on 
academic achievement (Shaffer, 2005). It seems that adolescents coming to the United 
States, particularly refugee children fleeing from troubled areas in the developing 
countries of Africa, would face greater challenges of navigating through turbulent 
adolescence. It is clear that these refugee students would need support, guidance, and 
appropriate opportunities during adolescence, which is in and of itself a time of rapid 
growth, and change, so that they are prepared to adjust to their resettlement in America 
and become useful citizens, well adjusted employees, contributing leaders, parents, and 
members of the world community. Thus, given the importance of this stage of 
development and the importance of education to these students, it seems critical to have 
trained professional counselors in schools (Arion & Norris, 2000; Atkinson & Hackett, 
1998; Bernal, Trimble, Burlew, & Leong, 2003). These counselors can understand 
diverse cultures and assist incoming refugees adjust to mainstream America. 
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Fortunately, the state of Georgia has seen the importance of school counselors in 
the schools of modem society (Georgia Department of Education, 2006). According to 
the Georgia Department of Education, school counselors are hired to provide students 
with a variety of information, support, and psychological counseling. The terms 
counseling, psychological counseling, and mental counseling are used synonymously as 
an attempt to provide a clear and direct help to school children. 
In this time of educational reform, students present a variety of needs that must be 
addressed by the schools as a result of the No Child Left Behind Act (2002). For 
example, before the No Child Left Behind Act was passed, only Title 1 schools (i.e., 
those schools with a high rate of students who receive free or reduced priced lunches) 
were required to make adequate yearly progress (AYP). Now however, federal mandates 
require that schools close all achievement gaps between and among their students. Each 
school, district, and state must categorize results from state mandated tests by student 
groups based on such characteristics as racelethnicity, limited English proficiency, 
disability, and socioeconomic status. If any gaps in academic achievement are identified, 
then the schools must respond to the needs of the students or risk penalties that escalate 
after two consecutive years (Georgia Department of Education, 2006). 
These mandates present a special challenge for educators and school counselors. 
Meeting the need of students, and specifically international students, is not an easy task in 
light of the demanding challenges that face school counselors today. Specifically, school 
counselors have increasingly had to contend with higher enrollment, greater counselor 
caseloads, expectations for increased accountability, changing demographics in our 
nation, and a considerable number of students with emotional and social problems 
(Barnes, 2001; Bernal, et. al., 2003; Kesler, 1990; Rubenstein & Zagler, 1995; Stickel, 
1991). Their jobs entail designing comprehensive, skills based educational and 
prevention programs that address the needs of all students. Activities such as providing 
individual counseling to address all students' personal problems and crises; consulting 
with parents, teachers, administrators, and community agencies; and conducting thorough 
evaluations of their services to show accountability (Barnes, 2001). 
Problem Background 
The current investigation focuses on the relationship between acculturation and 
Somali refugee students' perceptions of counseling. It seems that problems for students 
who have to adjust to a new country and culture are compounded and the need for a 
school counselor in their lives is critical. A study by Bridging Refugee Youth and 
Children Services (2003) showed that refugee children who attend schools in Dekalb 
County face serious challenges as they adjust to their new life in the United States. At 
the same time, educators, and counselors at an elementary school in the Dekalb County 
School system noticed that their students reported problems they explained as feeling that 
they were different and showed behaviors expressing frustration because of their limited 
proficiency in English. These types of problems can be described as issues related to 
acculturation into the United States. At a time when the development of positive peer 
relations is important, these students were unable to positively interact or communicate 
with their English speaking peers. In addition, according to Shaffer (2005), schools are 
the number one socialization agencies for children. 
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It appears that international students in schools, particularly those from war-tom 
Somalia, do feel different than their peers andlor are fmstrated in the school environment. 
It is reasonable to expect the possibility that their social relationships as well as their 
academic achievement levels could suffer as a result of feeling different and not adjusting 
well to their new environment. Again, it is reasonable to expect that Somali refugee 
students who arrive in new and unfamiliar school settings will need help so that they can 
adjust to their new learning environment and culture. School counselors can help 
educators provide services that will increase the likelihood of these students' success 
academically, personally, and socially. If the students do not receive assistance or if they 
are reluctant to receive help fiom the school counselor, then their academic future could 
be at risk. 
A Brief History of the Politics in Somali 
A brief history concerning the politics of Somali is necessary for an understanding 
of rationale of the study. Somalia is a coastal nation in East Africa, widely known as the 
Horn of Africa Balian (1 997). Continentally, it is surrounded by Ethiopia and Djibouti 
on the north and mid-west, and Kenya on its south-west. The Gulf of Alden is located on 
its far north. The history of Somalia people dates back so many centuries. According to 
Balian (1 997), the word Somali was mentioned in history books 3,500 years ago when 
the queen of Egypt Harsebshut sent a fleet of five large ships and a crew of 250 men to 
Somalia which the Egyptians called The Land of Punt, which means the Land of Spices. 
The Land of Punt was believed to be the source of much of the myrrh and frankincense 
mentioned in the Bible. The name Somalia came from two Somali words of SO0 and 
MAAL which means go and milk it (Mehmed & Herst, 2000). The majority of the 
people of Somali are pastoralists, herders of camels, goats, sheep, and cattle. Crops are 
cultivated in areas of the country with access to water, while business and trading are 
concentrated in the coastal cities and towns. 
In the 19 '~  century, Somalia was colonized by France, Italy and Britain. 
Colonizers encouraged clan rivalries and gave political powers to various tribes because 
Somalis refused to respect their rulers (Graves, 1967). By 1960, Britain and Italy granted 
independence to their respective sectors, which enable the two to form the Republic of 
Somalia on July 1, 1960. Nine years later, October 15, 1969, President Abdi Rashid Ali 
was assassinated and an army seized power. Major General Mohamed Siad Barre 
became president of Somalia. Barre manipulated clan loyalty and exacerbated interlintra 
clan conflicts in order to maintain his totalitarian control. Barre's government dominated 
and discriminated against other smaller clan families. In an eight-month war with 
Ethiopia over the Ogden Desert, Somalia lost much of its 32,000-man army and most of 
its tanks and planes. President Barre fled the country in late January, 1991, leaving the 
country in the hands of a number of clan-based guerrilla warlords, none of whom trusted 
each other (Mehrned & Herst, 2000). Between January, 1991, and August, 2000, 
Somalia had no working government. Civil war and factional fighting have engulfed 
Somalia for more than a decade, resulting in more than 500,000 deaths, massive 
population upheaval, two million Somalis internally displaced and 800,000 refugees 
(Mehmed & Herst, 2000). 
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In 1991, people began leaving the country to escape the hunger, rape, and death 
that had become widespread. Over 1,000,000 people fled to neighboring countries such 
as Ethiopia, Kenya, Djibouti, Yemen, and Burundi. Most people stayed in large refugee 
camps that were established to house the Somalis. Resettlement programs have enabled 
families to move to Europe (Germany, Switzerland, Finland, and England) and the 
United States. In 2000, a fragile new government formed in Mogadishu, the capital of 
Somalia, encountered armed opposition from local warlords who continued to control 
large parts of Somali. The new government expired in 2003 without establishing control 
of the country. Violence escalated to such dangerous proportions that war, drought and 
famine throughout central and northern Somalia forced nearly 300,000 refugee asylum 
seekers lived in about 24 countries at the end of 2002 (Lee & Richardson, 1997). 
In August 2004, a 275-member transitional parliament was inaugurated for a five- 
year term and spent its first year operating out of Kenya because Somalia was too violent 
and unstable to enter and they eventually settled in the town of Baidoa (Carballo & 
Nerukar, 2001). In May 2006, the country's worst outbreak of violence erupted with 
Islamist militias, called the Somali Islamic Courts Council (SICC), battling the rival 
warlords. The transitional government spent months engaged in unsuccessful peace 
negotiations with the Islamic Courts Council. Neighboring Ethiopia invaded Somalia 
with air strikes, regained control of Mogadishu, and forced the Islamists to flee the 
country. In January 2007, the U, S. launched air strikes on the retreating Islamists who 
they believed included three members of A1 Qaeda suspected of involvement in the 1998 
bombings of American embassies in Nairobi and Dar es Salaam. Battles between the 
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insurgents and Somali and Ethiopia troops intensified in March 2007, leaving 300 
civilians dead in what has been called the worst fighting in 15 years (Carballo & Nerukar, 
200 1). 
This type of fighting created a humanitarian crisis, with more than 320,000 
Somalis fleeing the fighting in Mogadishu in just two months (Bridging Refugee Youth 
and Children's Services [BRYCS], 2003). In July 2007, a national reconciliation 
conference opened in Mogadishu but was quickly postponed when leading opposition 
figures failed to appear. The fighting intensified once again in October. Large numbers 
of Somali refugees, including men, women and children have sought and been given 
asylum in North America and other Western countries. Whether their resettlement is a 
success or failure will depend on the host countries' ability to understand the culture of 
their new neighbors and the refugees' ability to be integrated into the culture of their 
hosts. 
Somalia Culture 
The majority of Somalis are Sunni Muslims (BRYCS, 2003). Islamic religion is 
an important part of the Sunni Somali life. Islam requires that a Muslim pray five times a 
day. The most important Islamic holiday is the month of Ramadan, during which people 
fast. The social structure in Somalia is based on family and clan membership which is 
determined by the paternal (father's) lineage. Under Islamic law, a man can have as 
many as four wives, if he can support t Children become adults at age 15. The father is 
the decision maker for the family. Traditional roles for Somali males and females have 
changed since the 199 1 - 1994 civil war when woman took over tasks performed by men 
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while the men were involved in the war. Children are highly valued in Somali culture; a 
woman's status is enhanced by the number of children she has. Large families are 
common, and birth control devices are not widely used (BRYCS, 2003). 
Somalis consider children and health as gifls from God. Expression of pain is a 
sign of weakness, and Somalis may be reluctant to express severe pain to healthcare 
providers. Men and women do not touch members of the opposite sex outside of close 
relatives. The concept of mental illness is alien to many Somalis (Cuellar, 2000). Mental 
illness has a social stigma attached to it. Traditionally, both boys and girls are 
circumcised to be considered clean. Infibulation or the removal of the clitoris is 
performed in girls aged seven to years of age (Balian, 1997; BRYCS, 2003). Trauma 
continues to be the number one issue with most Somalis as a result of being traumatized 
by the civil war, including separation from and loss of close family members. Depression 
and anxiety are common to many Somalis. Traditionally, Somali women marry young 
and begin bearing children at early ages (Lee & Richardson, 1997). 
It seems that adolescents coming from a culture as diverse as Somali will need 
counseling interventions that are appropriate and sensitive to the cultural, social, and 
spiritual needs of East African refugeeslimmigrants (Gashaw-Gant, 2004; Kennedy, 
1999). For instance, Kennedy et al. (1999) stated that: 
A project targeting this population should be guided by the belief that 
attunement to the unique characteristics and experiences of refugees and 
their physical and mental conditions is the first step toward improving the 
acceptability of care and, therefore, access to care. In many instances, well- 
intentioned mental health professionals, who are not well versed in the 
cultural nuances of East Africans, are prone to making diagnostic 
refugees/irnmigrants who seek out such services and treatment errors. 
(P. 472) 
In order to understand how refugee Somali adolescents perceive counseling, 
traditional practices and culture must be examined. In addition, there must be an 
understanding of how cultural taboos are linked to the need for counseling and how 
treatment of maladjustment may bring embarrassment or disgrace to the families whose 
members are involved in therapeutic counseling. Within the traditional cultures of 
indigenous communities, it is not uncommon for them to evaluate information from the 
experience of another before any type of help is sought (Gashaw-Gant, 2004). Both 
Taylor (1998) and Galanti (1991) have suggested that the backgrounds, beliefs, and both 
positive and negative experiences with health care professionals influence peoples' 
decisions about how to obtain assistance when needed and even whether or not to seek it. 
There are many general assumptions surrounding the help-seeking behaviors of 
ethically diverse populations (Gashaw-Gant, 2004). As noted by some researchers, in 
terms of assessments and diagnosis of individuals from divergent cultures, there 
continues to be a significant degree of ambiguity and uncertainty (Akiskal, 1989; Faberga 
1987; Galanti, 1991; Gashaw-Gant, 2004; Taylor, 1998). Furthermore, there is an 
absence of group-specific variables that are relevant to the experiences of refugees. For 
example, Lin (1990) reported that problems arise not only because the life experiences of 
refugees fall outside the grasp of the evaluator or diagnostician, but also because refugees 
come from divergent cultural backgrounds and their encounters with mental health 
clinicians are inevitably cross-cultural in nature. 
Purpose of the Study 
The primary purpose of this study was to investigate a potential relationship 
between acculturation and perceptions (e.g., attitudes, beliefs, values) towards counseling 
held by Somali refugee adolescents. Specifically, the focus of interest was in exploring 
the possible relationships among various dimensions of acculturation and perceptions 
toward counseling in this ethnic group of adolescent immigrants between the ages of nine - 
and eighteen years old. Additionally, this study was aimed at exploring the relationship 
of sex (i.e., males versus females) and refugee Somali adolescents' perceptions of 
counseling. 
Significance of the Study 
Studying the potential relationship between acculturation and Somali immigrant 
adolescents' attitudes toward counseling in the United States is significant for numerous 
reasons. First, this research serves as a catalyst to provide baseline information on 
immigrant refugee adolescents' attitude toward counseling and the factors associated with 
help-seeking process. There has not been a lot of research on these particular 
adolescents' ability to assimilate or adjust in American society, yet the school systems are 
charged with the responsibility to respond to the needs of all the students (Georgia 
Department of Education, 2006; No Child Left Behind Act, 2002). 
Second, understanding Somali students' perceptions regarding the decision- 
making process used in seeking help from school counselors will assist counselors, 
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educators and classroom teachers in understanding the factors that influence students' 
conceptualization of the phenomenon and dynamic of help seeking behavior (Greenley & 
Mullen, 1990). Information collected from this study will prove invaluable to counselors 
and educators working with children from diverse cultural backgrounds. For instance, if 
educators in the schools learn how to understand factors that are related to students' 
acculturation process and present available assistance in ways that will be more 
acceptable to the students, then the probability for the students' academic, personal and 
social success will be expected to increase (Greenley & Mullen, 1990; Papirova, 2004; 
Sok, 2004; Sue & Sue, 1999). 
Third, information from this study may help to expand the scope of contemporary 
counseling practices in a culturally diverse society such as the United States (Sue & Sue, 
1999). Fourth, this research will provide information useful for further program design, 
pedagogical strategies and know-how to develop models for multicultural training for 
educators and counselors in the school systems. Finally, knowledge derived from this 
study will be useful for school administrators, teachers, school counselors, refugee 
resettlement agencies, community-based family service agencies and provide mental 
health counselors with information needed to develop services which are consistent with 
the belief systems and practices of immigrant populations. 
Research Questions and Hypotheses 
Three research questions and their related hypotheses are developed for this 
investigation. The research questions and hypotheses are subsequently outlined. 
Research Questions 
This study is designed to collect information that will address three research 
questions outlined below: 
RQl : Is there a relationship between acculturation of Somali refugee adolescents 
and their perceptions toward counseling? 
RQ2: Is there a relationship between the between the dimensions of 
acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents' perceptions of counseling? 
RQ3: Is there a relationship between the sexes of Somali refugee adolescents' 
and their perceptions of counseling? 
These questions are then formed into three specific hypotheses related to the research 
questions. These hypotheses are outlined in the next section. 
Hypotheses 
Hol : There is a significant positive relationship between acculturation of 
Somali refugee adolescents and their perceptions of counseling. 
Ho2: Female Somali refugee adolescents are more likely to hold positive 
attitudes toward counseling than are male Somali refugee adolescents. 
Ho3: There is a significant positive relationship between the dimensions of 
acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents' perceptions of counseling. 
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The next section of this project describes the delimitations (i.e., those things that would 
narrow the scope of the study) and limitations (e.g., weaknesses) that have been identified 
as related to the research conducted (Creswell, 2003). 
Delimitations and Limitations 
Delimitations 
This study has three major areas of delimitation that may narrow the scope of the 
investigation. First, this study is delimited to acculturation of the Somali refugee 
adolescents who are enrolled at and live in the catchment area of a selected elementary 
school located in Dekalb, Georgia. In addition these are students whose parents or 
guardians received support or services from agencies or institutions in Dekalb County. 
Second, this study is delimited to the fall and spring semesters of the academic year 
2007-2008 when selected refugee adolescents enrolled in schools were contacted, 
interviewed, asked to complete the survey instruments. Third, this study is delimited to a 
focus on the perceptions of Somali refugee adolescents about counseling as a function of 
how well they have adjusted into their new environment (i.e., acculturation). Since the 
focus is on the perceptions of the Somali refugee adolescents who participated in the 
study, the results can only be applied to these participants. 
Limitations 
Certain limitations or weaknesses have been identified for this study. The first 
limitation is that the participants in this study were not randomly selected; they were 
students whom this investigator or her friends could easily reach. Therefore the results of 
this study have limited generalizability and generalizing results beyond actual 
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participants to include refugee Somali adolescents at large will be an error. The second 
limitation is in the nature of the study which focused primarily on perceptions of refugee 
adolescents with limited comprehension of the English language and little or no 
experience with counseling. Many of the refugee Somali adolescents felt uneasy talking 
about their counseling needs or going to a counselor. The third limitation of this study is 
in the nature of the survey which obtained information from participants through paper- 
and-pencil responses to various dimensions of acculturation. Therefore, the survey 
instruments were limited in scope and presented limited opportunities to obtain complete 
understanding of participants' feelings, attitudes, or perceptions. The fourth limitation of 
the study is related to lack of opportunities to travel to Somali or other refugee 
settlements housing Somali adolescents in the United States or abroad to observe things 
first hand and gain a better understanding of the situation. Here the goal would be to 
limit information from this investigation to the perceptions of Somali refugee adolescents 
from ages of 9 to 18 years of age who participated in the investigation. 
Definition of Terms 
The following terms are operationally defined to clarify their meaning and how 
they were used in this study. 
Acculturation. Acculturation has been conceptualized as the process of learning 
about and adapting to the host culture that has the potential to lead to the gradual 
incorporation of beliefs, values, behaviors and language of the dominant society as well 
as a sense of belonging to or identification with that society (Birman & Trickett, 200 1 ; 
Berry, 1990; Rogler, Cortes, & Malgady, 199 1). 
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Adolescence. According to several researchers, adolescence is the time in the 
youngster's life when slhe makes the transition from childhood (e.g., dependence) to 
adulthood (e.g., independence) (Gerow, Borders, & Blanche-Payne, 2007; Shaffer, 2005). 
Furthermore, Gerow, et al. stated that adolescence "begins at puberty (sexual maturity) 
and lasts through the teen years, the second decade of life" (p. 297). The specific age 
range for adolescence varies by culture. In the United States, adolescence is generally 
considered to begin around age 13 and ends around age 21. In contrast, some developing 
countries consider adolescence as the period of life between age 10 and 20 years of age 
(Shaffer, 2005). 
Counseling. Berry, Poortinga, Segall, and Dansen (1 992) defined counseling as 
"any practice that involves a patient and a healer in a personal relationship, with the goal 
of alleviating the patient's suffering which is due to a psychological problem or disorder" 
(p. 437). The terms counseling, psychotherapy, psychological help, and mental health 
services are used synonymously for the purposes of this project. Psychotherapists can be 
clinical psychologists, clinical social workers, psychoanalysts, licensed professional 
counselors, counseling psychologists, or psychiatrists (Gerow, Borderns, & Blanche- 
Payne, 2007). 
Culture. According to Sue and Sue (1991), culture refers to the patterns of 
learned behavior and values that are: (a) Shared among members of a group, 
(b) transmitted to group members over time, and (c) often used to distinguish the 
members of one group from another. Some of the factors that have been shown to reflect 
the culture of a people include language, religious and spiritual beliefs, gender, 
socioeconomic class, age, sexual orientation, geographical origin, group history, 
education, environment reared, and life experiences. 
Help-seeking. Latane and Darley are credited with being the pioneers in this area 
of research (Baron & Byrne, 2006). These researchers were able to explain when and 
under what conditions people would offer assistance. Later lines of research focused on 
the opposite end of the spectrum, namely, whether or not people would request help (e.g., 
mental, medical, financial, educational, etc.) when needed, as well as, how people 
respond to receiving help. Nadler (1991) defined help-seeking behaviors as those which 
describe an interaction between a person (e.g., in various personal, social, or 
environmental situations) who requests (i.e., seeks) help and another entity (i.e., 
individual, business, organization, professional, etc.) attempts to provide or provides 
assistance. 
Immigrant. An immigrant is defined as a person who arrives in the United States 
after obtaining a visa through sponsorship from a family or a program accepted by the 
Immigration and Naturalization Service. Unlike a refugee, an immigrant chooses to leave 
his or her homeland, can make a personal choice of which country he or she will move, 
and has the option of returning to hislher home country at any time. In contrast to the 
refugee, an immigrant does not receive government financial support or assistance upon 
arrival in the United States; slhe remains the responsibility of the sponsors (Bureau of 
Refugee Services, 2003). 
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Migrant. Carballo and Nerukar (2000) defined a migrant as an individual who 
had been uprooted from family and traditional values or culture, and placed in new social 
and cultural situations where job and legal security may be minimal. 
Perceptions. Gerow et al. (2007) defined perception as a process that involves the 
selection, organization, and interpretation of stimuli. In the current context of this 
project, an individual's interpretations of personal and social stimuli are the primary 
focus. Specifically, the perceptions targeted in this investigation were those related to the 
individual's beliefs, values, feelings, and attitudes toward counseling (Baron & Byrne, 
2006). An attitude is referred to as the positive or negative evaluation of the attitude 
object, in this instance the attitude object would be counseling (Baron & Byrne, 2006; 
Olson & Zanna, 1993). 
Refugee. As stated by the federal government, a refugee is defined as a person 
who meets one or more of the following criteria, that is, a refugee is ah: (a) Individual 
who has crossed an international border and who is unwilling to gain the protection of his 
or her home country, (b) individual who has been persecuted or has a well founded fear 
of persecution based on race, religion, nationality, and/or memberships in a particular 
social group, or political opinion; or (c) person who is forced to leave his or her 
homeland and does not have a choice of country in which to resettle (Bureau of Refugee 
Services, 2003). Juxtaposed to these conditions, individuals in these type conditions are 
most often unable to make prior arrangements regarding inclusion of family members in 
the move or to transfer property. Refugees are those individuals who do not have an 
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option to return to their home country. In America, a refugee is eligible for support and 
general assistance once resettled in the United States (Bureau of Refugee Services, 2003). 
Summary 
Today's students enroll in schools with a variety of needs that must be addressed. 
Local, state, and federal mandates have challenged schools to close all achievement gaps 
between and among their students. The No Child Left Behind Act requires that results 
from state mandated tests are categorized by student groups based on such characteristics 
as: Racelethnicity, limited English proficiency, disability, as well as, socioeconomic 
status. Schools must address any achievement gaps identified or receive penalties that 
escalate if they do not meet the standards (i.e., Adequate Yearly Progress) for two 
consecutive years. 
Increased attention has been placed on the role of the school counselors, teachers, 
and educational leaders in the schools. Additionally, research indicated that these 
professionals have also had to contend with higher enrollment, greater counselor 
caseloads, expectations for increased accountability, changing demographics in our 
nation, and a considerable number of students with emotional and social problems. Data 
fiom Bridging Youth and Children Services showed that the environment in which this 
project took place have a large number of refugee children who are enrolled in the 
schools. These students have expressed concerns about feeling different and frustrated 
because of their limited proficiency in English. 
Specifically, the problem that is of interest to this project is the possibility that 
Somali refugee students who arrive in the targeted school setting will need help so that 
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they can adjust to their new learning environment and culture. Research is needed so that 
school counselors and other educational personnel can provide services that will increase 
the likelihood of these students' success academically, emotionally, personally, and 
socially. If the students do not receive assistance or if they are reluctant to receive help 
from the school counselor, then their academic future could be at risk. 
An examination of traditional practices and culture is needed to fully understand 
how mental illness and counseling are perceived by East African refugees. It is possible 
that cultural taboos are linked to mental illness and its treatment may bring 
embarrassment or disgrace to the families involved in therapeutic counseling. Within the 
traditional cultures of these indigenous communities, it is not uncommon for them to 
compare information from an experience of another before any type of help is sought. 
Some researchers concluded that the backgrounds, beliefs, and both positive and negative 
experiences with health care professionals influence people's decisions about how to 
obtain assistance when needed and even whether or not to seek counseling. 
Past and current research also showed that there continues to be a significant 
degree of ambiguity and uncertainty when it comes to assessments and diagnosis of 
individuals from divergent cultures. The problem seems to be a double edge sword. For 
instance, Lin (1990) described how the problem stemmed not just from different life 
experiences of refugees that fall outside the grasp of the evaluator or diagnostician, but 
also because refugees come from divergent cultural backgrounds and their encounters 
with mental health clinicians are inevitably cross-cultural in nature. 
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Western views involving patient provider relationships differ qualitatively from 
cross cultural issues. Reiff, Zakut, and Weinngarten (1 999) concluded that such conflict 
would create tension in client-provider relationships at a time when the client may need 
the help the most. An observation made by Gasha-Gant (2004) was that if cultural 
discrepancies were not addressed appropriately and explored then the trust between the 
provider and client would be jeopardized It is clear that culture and ethnicity play a role 
in an individual's perceptions in general as well as in hislher comfort with the mental 
health system (Bernal, Trimble, Burlew, & Leong, 2003). A review of the literature 
revealed that Somali refugees and immigrants who have resettled within the United States 
since 1990 are underrepresented in the body of cross cultural, empirical research, and that 
there is a lack of information in regards to Somali refugee adolescents' attitudes and 
perceptions towards counseling. 
As stated previously, an analysis of the literature indicated that current social 
service programs fail to offer counseling interventions that are appropriate and sensitive 
to the cultural, social, and spiritual needs of East African refugeeslimmigrants. 
Consequently, the primary purpose of this study is to investigate a potential relationship 
between acculturation and perceptions (e.g., attitudes, beliefs, values) towards counseling 
held by Somali refugee adolescents. The goal is to explore the possible relationships 
among various dimensions of acculturation and perceptions toward counseling in this 
ethnic group of adolescent immigrants between the ages of nine and eighteen years old. 
Additionally, this study is aimed at exploring the relationship of sex (i.e., males versus 
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females) and their perceptions of counseling. Three research questions and the related 
hypotheses are developed. 
Findings from this research will assist in adding viable information to the 
literature which can assist scholars in effectively addressing and acknowledging the 
dynamic relationship and interaction of culture and therapeutic systems. The findings will 
in essence, increase the knowledge and understanding of the unique psychological needs 
of Somali refugees. Information about the impact of acculturation on Somali refugee 
students' perceptions of counseling can help teachers, educational leaders, and school 
counselors provide appropriate services for their growing population of students. It is 
argued that problems for students who have to adjust to a new country and culture are 




This dissertation explores the potential relationship between acculturation and 
Somali immigrandrefbgee adolescents' perceptions of counseling and the relationship of 
gender and perceptions of counseling in immigrantirefugee adolescents dwelling within 
the United States. It was planned for this study to contribute to the literature related to 
immigrant resettlement and enhance an understanding of multicultural counseling. As 
will be seen, there is an absence of literature about the attitudes or perceptions of Somali 
immigranurefugee adolescents towards counseling. 
The primary purpose of the study was to assess the relationship between 
acculturation and perceptions of counseling held by Somali refugee adolescents. A 
discussion about the resettlement of refugees in the United and in Georgia is presented. 
Next, a review about adolescent development and its importance in the development of a 
healthy adult is discussed. Then research that has been conducted on the role of the 
counselor, acculturation theories, and Birman's (1994; Birrnan & Trickett, 2001) 
differential model of acculturation are discussed. The last two sections for this chapter 
include information about how Birman's theoretical framework will be used as the 
foundation for the investigation, and a summary of the information discussed. 
Refugee Resettlement 
War, hunger, genocide, rape, political and religious persecution, poverty and the 
lack of basic necessities have all contributed to the mass exodus of immigrants and 
refugees around the world (United Nations High Commission for Refugees, UNHCR, 
2004). As stated by the UNHCR, these factors have created a new migratory trend, 
stripped human beings from their native lands and forced millions of people in search of 
a better life. As a result, schools in the United States have experienced a large number of 
immigrant children placed in classrooms who lack the requisite skills to cope with 
academic and emotional problems they may experience (Bridging Refugee Youth & 
Children's Service, 2003). Data provided by the United Nations High Commission for 
Refugees (UNHCR) indicated that since 1995, a large number of immigrants arrived in 
the United States from Africa, East Asia and Eastern Europe (UNHCR, 2004). In 
addition, as early as 1990, the 1990 United States Census Bureau reported that there were 
19.7 million foreign born people in the United States. 
This trend in population migration has increased over the past three decades (U.S. 
Census Bureau, 2000). For example, in 1960, immigrants accounted for 11% of the 
growth in the United States population (Alkhazarji, 1997). However, by the year 2000, 
immigration accounted for almost one-third of the United States' population growth. The 
2000 U.S. Census showed that ethnic diversity over the past decade has increased due to 
immigration from developing countries. These figures also indicated that every three 
people in ten belong to an ethnic minority group; and in a majority of the homes English 
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was the family's second language. It is projected that by the year 2050, non-whites 
would become the majority (Sue & Sue, 1999; U.S Bureau of the Census, 2000). 
Data continue to show that this worldwide population of refugees and asylum 
seekers has fluctuated over recent years (Office of Refugee Health, 2003; World Refugee 
Survey, 2004). As seen in Table 1, the pattern has changed from an estimated 14,500,000 
in 2000 to 1 1,900,000 in 2003. 
Table 1 
World Wide Refugee and Asylum Seekers and Somali Refugees in Georgia 
-- -  
World Wide 
Refugees and Somali Refugees Refugees in Somali Refugees 
Year Asylum Seekers World Wide Georgia In Georgia 
- -- 
Data Sources: Office of Refugee Health (2003); World Refugee Survey (2004) 
The United States is the largest Western country that has immigrant resettlement 
policies and receives large numbers of immigrants from developing countries (Isbister, 
1996; Bureau of Refugee Services, 2003). These immigrants from developing countries 
are resettling in communities that lack knowledge about these diverse and international 
cultures. The United States government's legal definition of an immigrant is as any alien 
residing in the country except one legally admitted under specific no~iimmigrant 
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categories (Immigration and Nationality Act/INA section 10 1 (a)(15)). These aliens may 
be grouped in the following four major categories: 
1. Legal immigrants consisting of permanent residents and people who have 
been adopted by legal permanent residents and/or U.S citizens; 
2. Undocumented immigrants, consisting of aliens who have overstayed their 
authorized visas or aliens who entered the U.S.A without authorized visas; 
3. Non-immigrants consisting of aliens visiting the U.S.A for a short time while 
maintaining residency in their countries of origin, this group includes visitors, 
tourists, and students; and 
4. Humanitarian immigrants or forced immigrants, which include rehgees and 
asylum seekers. 
As stated by Isbister (1996), the humanitarian group is composed of refugees and asylum 
seekers who are unable to return to their home countries because of a justifiable fear of 
persecution. The distinction between the two groups is that refugees are outside the 
United States and asylum seekers are in the United States or at a port of entry at the time 
of their application for admission (Isbister, 1996). 
The literature often uses the terms refugee and immigrant interchangeably (Clark, 
2004). However, according to Shapiro (-1 999), refugees are different from immigrants in 
that they are forced to flee their homeland, are not given the choice to select their host 
country, and may experience greater adjustment difficulties. Furthermore, refugees do 
not have an option to make prior arrangements regarding inclusion of family members in 
the move or to transfer property. In contrast. an immigrant makes the decision to leave 
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her or his homeland, has the ability to select the country she or he will relocate, and has 
the option of returning to the home country at any time (Bureau of Refugee Services, 
2003; Clark, 2004). 
Specifically, the international legal definition of a refugee is found in the 195 1 
(Chapter 1, Article 1) United Nations Convention Relating to the Status of Refugees and 
the 1967 Protocol. According to this legal instrument, a refugee is a person who: 
Owing to a well founded fear of being persecuted for reasons of race, 
religion, nationality, membership of a particular social group or political 
opinion, is outside the country of his nationality and is unable or, owing to 
such fear, is unwilling to avail himself of the protection of that country; on 
who, not having a nationality and being outside the country of his former 
habitual residence as a result of such events, is unable or, owing to such fear, 
is unwilling to return to it. (p. 1) 
The 1969 Organization of African Unity (OAU) Refugee Convention and the 
1984 Cartagena Declaration in Latin America expanded the United Nations definition by 
including: 
Every person, owing to external aggression, occupation, foreign domination 
or events seriously disturbing public order in either part or the whole of his 
country of origin or nationality, is compelled to leave his place of habitual 
residence in order to seek refuge in another place outside his country or 
origin or nationality. (p. 2) 
27 
Permanent resettlement of refugees in a third country (i.e., neither the country of 
origin nor the country of first asylum) is the least desirable option by the United Nations 
High Commission for Refugees, or UNHCR (2003). The UNHCR is a multinational 
federal agency that is responsible for the global protection of refugees and for enforcing 
the provisions of the 195 1 Convention Related to the Status of Refugees. The most 
preferred durable solutions supported by the UNHCR are: (a) voluntary repatriation of 
the refugee to the country of their natural origin, (b) settlement and integration of a 
rehgee into the country of first asylum, and (c) permanent resettlement of a refugee into 
the country of second asylum for the purpose of gaining citizenship. 
The U.S. Refugee Resettlement Program (USRP) is codified in the Refugee Act 
of 1980 (P.L. 96-2 12), and receives its legislative authority under this law. The U.S 
Refugee Resettlement Program (USRP) receives its legislative authority from the 
Refugee Act (Patrick, 2004). The United States refugee policy is an extension of U.S. 
foreign policy where it permits the government to fulfill humanitarian and political 
obligations to forced immigrants. Although U.S. laws adopt the United Nations' 
definition of a refugee, determination of which individuals and groups of people are 
selected for resettlement is a very restrictive practice (UNHCR, 2003). Normally, this 
status is limited to those refugees considered to be of special humanitarian concern to the 
United States and typically from countries where the U.S. government has a political or 
economic stake (Patrick, 2004; UNHCR, 2003). 
In 2003 the United States increased the use of detention for asylum seekers, 
ignoring its own guidelines favoring parole. It enacted nationality- based restrictions on 
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immigrants, which discriminated against people of certain nationalities and contributed to 
greater use of detention (Patrick, 2004). This measure was developed to discourage 
numerous Haitians and Cubans asylum seekers from arriving by sea. The President of 
the United States, in consultation with Congress, authorizes the annual admissions of 
refugees from each major world region where it will consider offering resettlement 
opportunities through the United States Refugee Program, or USRP (Isbister, 1996). 
These regions include East Asia, Europe, & the Former Soviet Union (FSU), Africa, 
Latin America and the Middle East. 
In the Federal Fiscal Year 2003, the United States authorized the admission of 
70,000 refugees and the number actually admitted was 28,422 (Patrick, 2004). As 
reported by Patrick, the projected admission from Africa was 20,000; however, only 
10,7 17 were admitted. According to some researchers, the chronic decline of refugee 
arrivals in the past federal fiscal cycle is in part due to the fact that the government had 
not yet established selection criteria or an efficient security screening process for 
handling large groups of immigrants (Patrick, 2004; USCR, 2004). In addition, the 
events of September 1 1,200 1 and realignment of the USRP added to the diminishing 
numbers of rehgee arrivals (USCR, 2004). 
The United States Refugee Program (USRP) is conducted through the State 
Department, and involves a labyrinth of organizations such as Congress, the Department 
of Homeland Security, Immigration and Customs Enforcement and non-governmental 
organizations (Patrick, 2004). The federal agency with administrative oversight of the 
USRP is the Department of State and Bureau of Population, Refugees and Migration 
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(DOSIPRM). This agency works with the UNHCR, which is responsible for referring 
eligible refugees to the USRP, through sub-contracted U.S. nongovernmental agencies 
(NGOs). Once the UNHCR makes a referral to the USRP, individual refugees are pre- 
screened by the NGO personnel to assess individual claims of persecution and prepare 
refugee applicants for screening interviews with Immigration and Customs Enforcement 
(ICE). As outlined by Patrick, upon approval by ICE, refugees are assisted by NGO's 
with securing medical clearance. Pending medical and background checks, they are 
ready for departure to the United States (Clark, 2004). 
There are 10 different private voluntary agencies (referred to as VOLAGS) that 
are contracted by the U.S. government to provide reception and placement services to 
newly arriving refugees. Within the first 30 days of their arrival, resettlement agencies 
are responsible for securing permanent housing for each of their refugee cases, applying 
for Food Stamps, Medicaid and Refugee Cash Assistance or (TANF if the case involves 
dependent children), securing clothes, household necessities, employment, and tracking 
for 90-1 80 days. Georgia is affected by these policies. 
The state of Georgia has received a large number of refugees from diverse 
cultural backgrounds (Bridging Refugee Youth & Children's Services, BRYCS, 2003). 
The majority of refugees who enter Georgia are resettled within the metropolitan Atlanta 
area (Office of Refugee Health, 2003). Since 198 1,49,326 refugees have relocated to the 
state of Georgia. As seen in Figure 1, approximately 3% or 1,455 of these refhgees have 
taken up residency in Dekalb County, Georgia (BRYCS, 2003; Office of Refugee Health, 
2003). 
f Refugee resettlement in Five Counties Surrounding Atlanta 1 
1 Clayton Cobb DeKalb Fulton Gwinnett i 
Figure 1. Georgia's Metropolitan County Resettlement Trend 
Counties in metropolitan Atlanta serve a relatively large number of diverse 
refugees looking for security and a better life Office of Refugee Health, 2003). Resettled 
refugees have formed ethnic communities including those from Eastern Africa. Data 
compiled by the Georgia Refugee Health Program (Office of Refugee Health, 2003) 
indicated that Somali refugees are the largest population in the state of Georgia (see 
Figure 2). Most often, these newcomers live, work, and are educated in communities 
that are not well versed in the cultural nuances of African refugeeslimmigrants (Office of 
Refugee Health, 2003; Patrick, 2004). "The movement of people across national borders 
is one of the critical issues of our time . . . and poses unique challenges to health care 
providers, including physicians and nurse practitioners, nurses, and mental health 
workers of all types" (Levy, 2001, p. 374). 
Total Number of Somali Refugees in Georgia 
Figure 2. Somali Refugees in Georgia Over a Period of Five Years 
Awareness of demographic shrifts in immigration has generated increased 
attention to cross-cultural issues for medical and mental health care professionals in 
Georgia (Office of Refugee Health, 2003). The previous experiences of refugees and 
immigrants in their countries of origin, during flight, and in countries of first asylum 
place them at a special risk for acculturation stress, mental health problems, and health 
problems in general (Barnes, 2001). The problem is further compounded if the 
international newcomer who may have experienced war and emotional trauma also lack 
knowledge of the American educational, medical, or mental health system. In addition, 
Barnes stated that immigrants and refugees may have cultural issues and linguistic 
barriers that present unique problems to service providers. 
An assessment of acculturation on Somali refugee adolescents' attitudes towards 
counseling and overall adaptation to American culture is the focal point of this study. 
Somali refugeeslimmigrants and other refugees face considerable challenges and 
obstacles in their new host countries. While many African refugeeslimmigrants rely on 
some social support networks and counseling provided by resettlement agencies to cope 
with cultural differences between their country of natural origin and the United States, 
clearly many more counseling resources are needed. Multiple stressors associated with 
displacement and adjustment to American society, morals and cultural norms could serve 
to increase the risk for emotional problems within this population. For example, research 
suggests that African refugeeslimmigrants encounter daily barriers related to language, 
employment, educational achievement, and access to both physical and mental health 
care. The specific impact of these factors on a population of young adolescents is 
presented in the next section. 
Adolescent Development 
Adolescence in General 
Adolescent development appears to be a tumultuous time for youngsters (Shaffer, 
2005). In general there are a lot of physiological changes that occur and these young 
people must be prepared so that they are able to overcome the inherent challenges that 
appear during these times. 
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In a speech made by Kofi Annan 2004), the United Nation's Secretary General, 
stated that: 
One of every six people on earth is an adolescent. In the developing world, 
more than 40% of the population is under age 20. The decisions these 
young people make will shape our world and the prospects of future 
generations. On this World Population Day, let us recognize their right to the 
health, information and services they need and deserve. (p. 2) 
Everyone has to recognize the importance of this critical stage of development. As 
explained by Shaffer (2005), adolescence is the stage of development that senres as a 
bridge between childhood and adulthood. Just like other stages of development across 
the life span, adolescence can be further divided in to three categories, namely, early or 
young adolescence (age range from 10 to 13 years), middle adolescence (age range from 
14 to 18 years), and late adolescence (age range from 18 to 20 years). 
Guanipa-Ho (1998) described adolescence as a time of rapid physical and 
psychological growth and believed that it stimulated changes in social functioning. This 
is a time period of change for this age group. According to Guanipa-Ho, adolescents face 
many demands and experience numerous stressors. They will have to learn how to 
successfully adapt to a variety of complex situations. This is also a time period in which 
these youngsters will try out, or test these new behaviors and roles. Guanipa-Ho 
concluded that adolescence was an emotionally turbulent phase of life, due in part to the 
physical and mental changes in an individual. 
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Classic investigations which reported on the stages of development in the 
adolescent period of development continue to receive support today (Gerow, Bordens, 
Blanche-Payne, 2007; Shaffer, 2005). For example, both Erikson (1968) and Blos (1962; 
1979) recognized adolescence as a major life stage for identity formation and individual 
development within a social context. Other developmental challenges that the adolescent 
face at this time also include the completion of academic work, plans for an occupation, 
and the development of a set of personal values (Gerow, Bordens, & Blanche-Payne, 
2007; McCubbin, 1985). This developmental phase in life is very important because it is 
the transitional stage from childhood to adulthood and more than one billion young 
people are between the ages of 15 and 24 (U.S. Census Bureau, 2005). 
The Immigrant/Refugee Adolescent 
As stated previously, adolescence is a complicated developmental stage, and this 
is especially true for immigrant/refugee youth. There is an increase in stress because 
immigranvrefugee youth may have trouble negotiating the standards outside the home 
with those that are inside the home (Guanipa-Ho, 1998; Krosen, 1998). Children, like 
adults, have to negotiate and constantly move between the beliefs and values of their 
home and those of the new dominant culture-"Children may face difficulties with 
adaptation and their relationship with their parents" (Kroesen, 1998, p. 229). This 
navigation between dual cultures causes intergenerational conflict and increase the 
likelihood that immigrant parents not would form negative perceptions about 
acculturation (Guanipa-Ho, 1 998). 
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According to a study conducted by Bridging Refugee Youth & Children Services 
[BRYCS] (2003), which collected data from refugee youth attending schools in Dekalb 
County, these adolescent refugee youth face serious challenges as they adjust to their new 
life in Dekalb County. Refugee youth reported issues related to being different and their 
hstration with limited English proficiency. They stated that the lack of English 
prevented them from mastering subjects such as math and science. Moreover, this 
hinders refugee students' ability to socialize comfortably with English speaking students 
at a time when developing strong peer relationship is very important. Other prevalent 
issues cited by refugee youths who participated in the study were: (a) economic 
hardship, (b) family pressures, (c) peer pressures, (d) negative teacher stereotyping, and 
(e) inadequate school support which challenge student's ability to remain in school. Due 
to the plethora of problems experienced by adolescent refugee youth in the public school 
system it is essential that the school counselor is involved in these youngsters' lives. 
Results from the BRYCS are consistent with past research. For example, 
Hamayan (1 994) concluded that refugee students come to the school with realities and 
issues that are overwhelming and often unrecognized by most of the people with whom 
they interact in their school settings. Some of these concerns have been identified as: 
(a) traumatic experience(s), (b) sudden interruption of their lives and normal routines, 
(c) psychological and physical adversities, (d) interrupted educational background or 
have never attended school, (e) no second language skills, and (f) socio-cultural norms of 
the educational settings they come to are foreign to them. This relationship is illustrated 
in Figure 3. These students would need help. 
Figure 3: Concerns and Issues that Affect the Refugee Adolescent 
As concluded by Hamayan (1 994), some of the refugee students have no literacy 
background in their first language. "These students come from isolated rural 
communities from one-room schools, refugee camps, war tom countries, and families 
with persistent migration patterns" (p. 281). 
The Role of the School Counselor 
Professional school counselors are professional educators with a mental health 
perspective who understand and respond to the challenges presented by today's diverse 
population in the areas of academic, personal/social and career development (Struder, 
2005). Struder concluded that school counselors work with the school's mission to 
support the academic achievement of all students as they prepare for the ever-changing 
world of the 2 1" century. This mission is accomplished through the design, development, 
implementation and evaluation of a comprehensive, developmental and systematic school 
counseling program (Liberman, 2004). 
Historically, the role of school counselors has been difficult to describe and define 
for principals, school personnel, and the general public (Coll & Freedman, 1997; 
Liberman, 2004; Murray, 1995). Throughout the 1960s and 1970s, countless articles 
were published that attempted to define the role of the school counselor, most of which 
described a combination of a helper and consultant role (Ginter & Scalise, 1990). O'Dell 
and Rak (1 996) attributed this role confusion to the lack of a clear definition of 
counseling by the profession even though the American School Counselor Association, 
ASCA (1990) had been responding to the need for clarification by publishing position 
statements for over thirty years. It was hoped that school counselors would use these 
statements as tools in defining their role to school administrators (Carter, 1993). 
According to Carter, these position statements traced the evolution of the role of the 
school counselor as it moved through the stages of emphasis first on teaching, then as a 
resource, and finally to development. 
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In many schools, counselors have many roles that would include administrative 
tasks associated with student discipline, scheduling, clerical, and hall monitoring (Coll, & 
Freedman, 1997, Murray, 1995). The roles of school counselors are usually determined 
by school principals, many of whom lack knowledge of the appropriate role for school 
counselors (Fitch, Ballestero, & Marshall, 2001). Research findings by Fitch et al. 
showed that one out of four educational leaders in Kentucky believed discipline to be a 
significant or highly significant duty for the counselor. To avoid being assigned 
inappropriate duties as a counselor, Foster, Young, and Herman (2005) encourage school 
counselors to examine their daily work activities to determine if they are performing 
non-counseling related activities and if so, to restructure their counseling program to 
include activities that promote students' academic, career, personal, and social 
development. 
In recent years, many authors have supported the role of the school counselor to 
assist students in their goal to achieve academic success by addressing personal and 
societal pressures in the youngsters' lives that may contribute to their failure in school 
such as substance abuse, unprotected sex, dysfunctional families, delinquent behavior, 
and living in poverty (Capuzzi & Gross, 1996; Keys & Bemak, 1997; Keys, Bemak, & 
Lockhart, 1998; Lecapitaine, 2000). In response to the increased risks faced by children, 
schools were asked to implement counseling positions beginning at the elementary school 
level (Lenhardt & Young, 2001). They were also challenged to adopt a comprehensive, 
developmental, preventive, collaborative school counseling model that could proactively 
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address social issues (Keys, Bemak, & Lockhart, 1998; Lenhardt & Young, 2001; 
Meyers, Shoffner, & Briggs, 2002). 
In 2003, the American School Counselor Association (ASCA) formulated a 
national model of guidance and counseling to serve as a standard for the profession 
(ASCA, 2003). The basis of ASCA's model focused on four distinct themes: 
(a) leadership, (b) advocacy, (c) collaboration and teaming, and (d) systemic change. The 
leadership role can be established when school counselors work to close the achievement 
gap among students of color, immigrants, poor students, or underachieving students, and 
their more advantaged peers. The ASCA stated that school counselors are successful 
advocates when they support every student's right to have specific needs addressed in 
order to achieve academic success. The theme of collaboration and teaming involves 
understanding and appreciating the efforts of others towards educating all students and 
being a resource to parents, the community and the school staff. 
Also included in this model is the importance of the school counselors' obligation 
to meet the needs of and advocate for all students. According to the ASCA National 
Model for School Counselor Programs (ASCA, 2003), a school counselor is a specially 
trained educator who is responsible for paying attention to school situations that defeat, 
frustrate, and hinder students' academic success, and who has the leadership ability to 
assess school needs, identify issues, and collaborate with others to develop solutions. To 
ensure that school counselors are able to fully implement all of the aspects of the 
specified themes, the ASCA maintains that a qualified school counselor has state 
credentials, possesses a master's degree and if not a certified teacher, should have 
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received training in student learning styles, classroom behavior management, curriculum 
and instruction, student assessment and student achievement (ASCA, 2003). 
The school system is one of the first institutions that immigrant children 
encounter in their new country (Baruth & Manning, 1992; BRYCS, 2003). Children are 
forced to deal with academic pressures while experiencing a variety of acculturation 
stressors that may impede the learning process (Schwartz, 2001). Differences in 
language, cultural traditions, education, socioeconomic status, and cultural values, as well 
as mourning for friends and relatives in the indigenous country, are examples of many 
stressors that immigrant children confront (Birman & Trickett, 200 1 ; Buddington, 2002; 
Gonzalez-Rarnos & Sanchez-Nester, 200 1 ; Sok, 2004). Buddington (2002) reported 
findings which showed that immigrant students who experience less acculturative stress 
achieve higher academic standards. School counselors can help immigrant students with 
the acculturation and adjustment process so that they can avoid poor or marginal 
academic performance. In addition, research also suggests that a lack of academic 
success could result in emotional withdrawal, low self-esteem, self-destructive behavior, 
and even the potential of dropping out of school (Canino & Spurlock, 1994; Kopala & 
Esquievel, 1994; Nunez & Gary, 2007; Schwartz, 200 1). 
School counselors are faced with the challenge to assist students with culturally 
sensitive support and culturally appropriate interventions that are tailored toward 
immigrant students' multiple and complex social, academic, cultural, and adjustment 
needs (Nunez & Gary, 2007). If the school personnel fail to address immigrant children 
emotional needs, then the students chances for experiencing learning difficulties and 
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problems in social adjustment increase (Nunez & Gary, 2007; Swartz, 2001; Thomas, 
1992). Experts suggest that it can take from three to five years for immigrant children to 
acculturate successfully in a new country and adjust to the new cultural environment 
(Kopala & Esquivel, 1994; Nunez & Gary, 2007). It is beneficial for school counselors 
to develop and implement early culturally sensitive interventions during classroom 
guidance, small group, and individual sessions to facilitate acculturation, effective 
learning, meet state educational standards, as well as promote a positive academic 
environment. In this instance, knowledge is power. The next section of this chapter 
outlines the information that school counselors should be aware when they work with 
international students. 
It is documented that diverse ethnic populations are anticipated to represent 50% 
of the United States population by the 2050 (U.S. Bureau of Census, 1999). This statistic 
warrants immediate attention of counselors and educators to gain a better understanding 
of the diversity issues faced by specific ethnic populations living in the U.S. (Atkinson et 
al., 1998). 
Research has identified the study of acculturation as a valid procedure in 
understanding and establishing within-group differences among ethnic populations, and 
in providing conceivable explanations as to why ethnic populations react either positively 
or negatively to current counseling modalities (Gim, Atkinson, & Whitely, 1990). This 
chapter provides a brief history and contributions of multicultural counseling, the theories 
of acculturation in behavioral sciences, and special considerations of immigrants in the 
United States. A review of the literature explores the significance of the relationships 
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between acculturation and several adjustment indices faced by ethnic populations. This 
study focuses specifically on Somali populations; thus, an overview of Somali culture is 
discussed. 
The following sections have been organized to demonstrate the correlation 
between the emergence of multicultural counseling and the implications it had in 
studying the area of acculturation in counseling. The multicultural counseling movement 
developed out of the painful voice of neglected and marginalized ethnic minority 
populations in the U.S. Immigrants were one of these forgotten populations. The 
multicultural movement helped counseling professionals recognize the significance of a 
client's culture in the therapeutic relationship (Jackson, 1995; Ljubica, 2006). 
During the 1960s behavioral scientist began developing acculturation theories and 
developing acculturation instruments to measure acculturation among culturally different 
clients (Berry, 1980; Cuellar et al., 1980; Suinn, Richard-Figueroa, Lew, & Vigil, 1987). 
Researchers began to develop a better understanding of ethic minority experiences and 
acculturation became a critical research topic (Berry, 1980; Cuellar, 2000; Lee, 1997; 
Sue, 198 1). Understanding a client's level of acculturation became important for 
counselors when they had to diagnosis, devise treatment plans, and select appropriate 
treatment techniques (Cuellar, 2000; Lee, 1997; Sue, 198 1). Cultural variables were 
recognized as having an impact on human behaviors (Kluckhohn, 1962), and therefore 




African-American professionals launched the multicultural movement and are 
credited for initiating the need for the counseling profession to become more culturally 
sensitive to all Americans. American society began to acknowledge the concerns of 
minority clients and recognize the repercussions of past mistreatment, racism and neglect 
of minority clients (Jackson, 1995). 
Studies conducted by Afiican-American professionals such as Kenneth Clark's 
historic "white/black doll test" which provided supporting evidence in the Brown v. 
Board of Education Case, allowed minorities to have their issues heard and dealt with in 
the counseling profession. The passage of the Civil Rights Act of 1964 had an important 
impact on the multicultural movement in the counseling profession. The counseling 
profession could no longer ignore the exploitation of minority groups in American 
society. Numerous national counseling organizations responded to the significant 
changes by developing protocols which increased awareness of culturally different 
individuals and ethnic groups in American society. 
The current changes in the population demographics of the United States have 
compelled the counseling profession to designate multicultural counseling as a specific 
discipline with the helping profession. Counselors must take into consideration the 
variations in language, social class, and culture between counselor and client (Sue & Sue, 
1990). The development of multicultural counseling as a concept has given professionals 
a sense of assurance and guidance when working to meet the needs of the diverse 
populations. 
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According to researchers Lee and Richardson (1 991), four major themes have 
been linked with multicultural counseling. The first is an increased awareness among 
mental health professionals to acknowledge various cultural groups. Cultural beliefs and 
experiences shape our perceptions, behavior and our differences are valid (Mbiti, 1980). 
Second, the multicultural views of counseling have promoted a new sense of social 
responsibility and activism within the counseling profession. Third, the belief and 
practice connected with multicultural counseling intervention have promoted the 
materialization of an international perspective on counseling as an impending force in 
human development. Finally, multicultural counseling assures that a skilled counselor 
will acknowledge and appreciate each client's unique and diverse ethnic experience. 
The multicultural counseling field continues to conduct research on techniques 
and procedures to effectively treat and address the unique needs of ethnic minorities. The 
counseling profession is in need of more research to better assist the unique needs and 
special circumstances of immigrants. 
The multicultural counseling field has attempted to explain the role of 
sociocultural forces in counseling and research. It has been recognized that traditional 
practices and techniques work better with clients who share similar values and beliefs, 
and they do not work as well with ethnic individuals (Wohl, 1989). If counselors are to 
be effective and culturally competent, they will have to study the issues of culture, race, 
gender, ethnicity and acculturation (Weinrach & Thomas, 1996). 
Theories of Acculturation 
Uni-linear and Bilinear Models 
Berry and Annis (1 974) generated the theory of conceptualized acculturation as a 
process, taking place along a single, or uni-linear, continuum. According to this model, 
acculturation occurs when a person moves from one end of a continuum, reflecting 
involvement in the culture of origin, to the other end of the same continuum, reflecting 
involvement in the host culture. This theory conceptualize immigrants as adopting host- 
culture behavior and values while simultaneously discarding those attributes of their own 
culture of origin (Szapocznik, Kurtines, & Fernandez, 1980). Therefore, early 
acculturation theorists viewed acculturation as a process in which "there is an inverse 
linear relationship between an individual's involvement with herlhis original and host 
cultures" (Szapocznik, Kurtines, & Fernandez, 1980, p. 353). 
This theory differs from the perspective of most sociologists and anthropologists 
who believe that human infants do not process culture at birth (Hesselgrave, 1976). 
These theorists would contend that infants have no concept of the world, no language, nor 
morality. All an infant need to live and cope within the cultural context awaiting hirnlher 
is acquired through the process of enculturation (Hesselgrave, 1976). As stated by 
Hesselgrave, the process of enculturation affords individuals the opportunity to acquire 
knowledge, skills, attitudes, and values that enable them to become functioning members 
of a society. Enculturation is a conscious and unconscious condition whereby a child and 
adult achieve competence in hislher culture. During the process of enculturation a person 
internalizes the rules, expectations, and requirements to function properly within an 
ethnic group and the larger society. 
Other scholars (e.g., Mendoza, 1989; Ramirez, 1984; Szapocznik & Kurtines, 
1980) have pointed out the limitations of the unilinear model as failing to acknowledge 
that the context of resettlement for refugees is not monolithic; some contexts require 
competence in the American culture, and some in the culture of origin, and others in both. 
Szapocznik and Kurtines (1980), as well as Szapocznik, Kurtines, and Fernandez (1980) 
presented the first bilinear measurement model of acculturation. They proposed a model 
in which one continuum represented either cultural involvement or marginality while the 
other continuum reflected either mono-culturalism or biculturalism. Also, Mendoza 
(1 989) created a bilinear instrument consisting of two continua, one representing 
dominant cultural assimilation and the other reflecting indigenous cultural extinction. 
Psychological acculturation as theorized by Berr (1980) and others (e.g., Kim & 
Power, 1989; Berry, Trimble, & Olmedo, 1986) describe the ways in which individuals 
undergoing cultural transitions incorporate the two cultures in their lives. Acculturative 
styles adopted by individuals can be seen as ways of coping with the cultural transition. 
Berry and his colleagues developed a topology of acculturative styles, which include: 
1. Assimilation (i.e., an individual maintains daily interaction with members of 
the host group but has no interest in remaining conversant with the native 
culture); 
2. Integration (i.e., an active interest in the indigenous culture while maintaining 
daily interaction with member of the dominant or host group); 
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3. Separation (i.e., great value is placed in the culture of origin and its members, 
whereas contact with host culture is avoided); and 
4. Marginalization (i.e., an individual with no interest in maintaining or 
acquiring proficiency in any culture, indigenous or host). 
These perspectives express the combined level of adherence to host and 
indigenous cultures, with each culture being represented by a separate continuum (Berry, 
Trimble, & Olmedo, 1986). Furthermore, Ruelas, Atkinson, and Ramos-Sanchez (1998) 
investigated the effects of enculturation (that is, acculturation to the indigenous culture) 
from acculturation (that is, acculturation to the dominant culture). Their findings 
indicated that utilization of the uni-linear measure of acculturation rather than the 
bilinear, led to inaccurate, misleading inference and perceptions. A model that seems to 
explain behaviors observed by some refugees was developed by Birman (1 994). An 
overview of this model is subsequently presented. 
Birman 's Differential Model of Acculturation 
Birman (1 994) developed a model of acculturation that addressed many of the 
limitations noted in the acculturation models listed above. In particular, Birman 
combined together two fundamental frameworks in the field of psychology that have 
been developed to describe the experiences of acculturating individuals. The first 
framework includes the bi-culturalism model of Szapocznik, Kurtines, and Fernandez 
(1 980) and the biculturalism-multiculturalism model created by Ramirez (1 984). The 
second framework is a combination of Helms' (1985) cultural identification model, the 
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ethnic identity model (Phinney, 1989) and the racial identity model developed by (Helms, 
1994). 
The argument presented by Birman (1994) supports the notion that while both 
biculturalism and identity frameworks offer unique information about the acculturation 
experience, they were mainly developed to address very specific acculturation 
experiences, therefore limiting their ability to assess various groups. One of the major 
limitations of biculturalism models is that they have been solely developed based on the 
experiences of immigrants and refugees with an emphasis on cultural competence 
without giving attention to the constraints of oppression and racism on the possibility of 
attaining biculturalism. In contrast, the identity models that have been developed based 
on the experiences of African-Americans have been limited in their focus on the 
psychological and intrapsychic experience of identification with a cultural, ethnic and 
racial group have not examined the behavioral dimensions of this process that are 
addressed by the biculturalism models. 
Birman's (1 994) model of acculturation begins with the assumption that 
orthogonal assessment of acculturation to both the new and the old cultures (Oetting & 
Beauvais, 1991) is critical in understanding the adolescents' acculturation experience 
(Birman, 1994, 1998; Cortes, Rogler, & Malgady, 1994; Nguyen et. al., 1999). Such 
measurement allows the researcher to ascertain the nature of the relationship between 
acculturation to the two cultures. Moreover, that acculturation at the individual level 
cannot be understood without assessing the acculturation of the group to which an 
individual belongs. The unique and collective experiences of an ethnic community, 
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including oppression and other factors, influence individual acculturation by molding the 
options available to individuals who make decisions about their cultural orientation and 
lives. Thus, Birman created an expanded model of acculturation that merged the aspects 
of both biculturalism and identity frameworks and argued toward conceptualizing and 
measuring acculturation across three significant dimensions: (a) language competence, 
(b) identification, and (c) behavior participation. 
According to Birman (1994,2002), the distinction between language competence 
and behavioral acculturation generally represents instrumental adaptation to the new 
culture. These competencies promote such outcomes as achievement at school or work 
because they allow individuals to communicate and function in these contexts (Birman, 
1994,2002). Studies conducted on Latino immigrant adolescents report that language 
conflicts contribute to school problems (Gil & Vega, 1996) and behavioral problems 
(Vega, Khoury, Simmerman, Gil, & Warheit, 1995). Similarly, identification, especially 
ethnic identity, has been linked to more psychological outcomes, such as self-concept or 
psychological adjustment (Phinney, 1990; Birman 2002). Other studies have supported 
the value of this multidimensional approach (Birman, 1994; Clark, Kaufman, & Pierce, 
1976; Feliz-Ortiz, Newcomb, & Myers, 1995; Padilla, 1980). Due to the importance of 
the previous dimensions Birman included the dimensions into her acculturation 
measurement model. Also, Birman adopted an orthogonal view on acculturation 
(Nguyen, Messe, & Stollak, 1999; Oetting & Beauvais, 1991), indicating that 
acculturation to the indigenous cultures is assessed independently, on two different 
continua. 
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Additional studies conducted by Birman (998) and Nguyen, et al. (1999) assessed 
orthogonally, across the life domains of immigrant adolescents found that acculturation to 
the native culture was related to positive outcomes in some life spheres, whereas 
American acculturation was related positively to others. Birman (1998) reported that 
acculturation to the Hispanic culture predicted perceived competence with Latino Peers 
for Latino immigrant adolescents, whereas acculturation to the American culture was 
related to perceived competence with American peers. Similarly, Nguyen et al. (1999) 
found that American acculturation was positively related to family relations, grade point 
average, and personal adjustment for Vietnamese immigrant adolescents. Acculturation 
to the Vietnamese culture also predicted positive family relations but was negatively 
related to personal adjustment. These studies suggest that the orthogonal assessment of 
acculturation across life domains is conceptually useful in creating a differentiated and 
rich picture of the acculturation process (Birman, 2002). 
Birman's (1 994) differential model of acculturation is more appropriate for this 
dissertation because it takes into consideration the cultural aspects of language, behavior, 
and identity which provide a better understanding of the acculturation process. 
Furthermore, Birman adopted an orthogonal acculturation framework, that is measured 
by assessing adaptation to both the new (host) and the old (original) cultures 
simultaneously (Birman ,1994; Nguyen, Messe, & Stollak, 1999; Oeting & Beauvais, 
1991). Finally, Birman (1 998) developed her acculturation model and instrumentation 
(i.e., The Language, Identity, and Behavioral Acculturation Scale, LIB) 1998) with a 
sample of Soviet Jewish refugee adolescents whose migration experiences were closely 
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related to that of Somali refugee adolescents. There are two assumptions derived from 
Birman's (1994) model of acculturation that are appropriate for this study. First, the 
acculturation construct is very complex and can only be conceptualized and measured by 
using multidimensional measures assessing language, identity, and behavioral 
acculturation independently. Second, the relationship between acculturation to the 
culture of origin and the host country occurs in two continua simultaneously. The 
theoretical framework that is used as the foundation for this investigation in presented in 
the next section. 
Theoretical Foundation for the Study 
The context of resettlement for adolescents is a multidimensional process, with 
different aspects of acculturation occurring across life domains (Birman, 1994). Some 
contexts require competence in the American culture, some in the culture of natural 
origin, and others in both. According to Birman (1994) and Birman and Trickett (2001), 
culturation refers to changes in behaviors, identification, values, language, and other 
aspects of one's culture as a result of migration to the new culture. With this conceptual 
framework, the methods to assess acculturation are measured by the Language, Identity, 
and Behavioral Acculturation Scale (LIB scale). 
Birman's (1 994) and Birman and Trickett's (2001) Language, Identity, and 
Behavior Scale (LIB) was used to assess acculturation to Somali and American culture, 
both overall and in terms of specific aspects of acculturation. These aspects are 
subsequently explained. 
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1. Language Acculturation: The Language Acculturation Subscale is adapted 
from the Multidimensional Scale for Latinos developed by Birrnan and Zea 
(1996). In the context of the present investigation, the measure will consist of 
nine items asking respondents to rate their ability to speak and understand 
Somali and nine parallel items that ask about English. Questions ask how 
well respondents speak and how well they understand the language with 
friends, on the phone, with strangers, and in other situations. Ratings are 
made on a four-point Likert scale from not at all to very well, like a native. 
2. Identity Acculturation: This scale is based on items from the American 
Identity Questionnaire (Phinney & Devich-Navarro, 1994). This scale 
includes four items, which assess the extent to which they consider 
themselves SomalilAmerican, feel they are part of SomaliIAmerican culture, 
and are proud of being SomaliIAmerican. Ratings will be made on a four 
point Likert scale from not at all to very much. 
3. Behavioral Acculturation: This scale that was developed by Biman and 
Tyler (1994), asks participants to rate the extent to which they engage in 
behaviors associated with each culture (e.g., language use, media, music, 
entertainment, food). The scale consists of nine items regarding American 
culture and nine parallel items concerning Somali culture. The items ask 
questions such as: How much do you watch Somali (American) movies (on 
TV, VCR, etc.)? How much do you eat Somali1 American foods? How much 
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do you participate in Somali/American community activities. Items will be 
rated on a four point Likert scale ranging from not at all to very much. 
Summary 
This chapter presented information obtained from a comprehensive review of 
literature related to the following major areas of interest: (a) refugee resettlement, 
(b) adolescent development in general and as related to the refugee adolescent, (c) the 
role of the school counselor and ethnic minorities' attitudes toward counseling, 
(d) theories of acculturation, (e) Birrnan's (1 994; Birman & Trickett, 200 1) differentiated 
model of acculturation, and (0 the theoretical foundation for the implementation of the 
current project. The purpose of this investigation was to determine if there were a 
significant correlation between acculturation, Somali adolescent refugeelimmigrants' 
attitude toward counseling, and gender. There were three research questions developed 
and three related hypotheses proposed. The next chapter of this project provides a 
detailed description of the methods that were used to conduct the study. Results from the 





This study examines the potential relationship between acculturation and attitudes 
toward counseling by Somali refugee adolescents and gender. In addition, the study 
provided an opportunity to explore the potential relationships among various dimensions 
of acculturation and attitudes toward counseling in Somali refugee adolescents. A third 
purpose of the study was to explore the relationship of gender and attitudes toward 
counseling by Somali refugee adolescents. There were three research questions: 
RQ1: Is there a relationship between acculturation of Somali refugee adolescents 
and their perceptions toward counseling? 
RQ2: Is there a relationship between the between the dimensions of 
acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents' perceptions of counseling? 
RQ3: Is there a relationship between the sexes of Somali refugee adolescents' 
and their perceptions of counseling? 
These questions were then formed into specific hypotheses. The hypotheses were: 
Hol : There will be a significant positive relationship between acculturation of 
Somali refugee adolescents and their attitudes towards counseling. 
Ho2: Female Somali refugee adolescents are more likely to hold positive 
attitudes toward counseling than are male Somali refugee adolescents. 
Ho3: There will be a significant positive relationship between the dimensions of 
acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents' perceptions of counseling. 
The specific methodology (e.g., design, participants, procedures, etc.) that was used to 
conduct the investigation is presented in the next sections. 
Research Design 
A quantitative research design is used to obtain information about a possible 
relationship between acculturation and Somali refugee students' attitudes toward 
counseling (Creswell, 2003). Students were asked to provide background information, 
participate in face-to-face interviews to obtain responses to two questionnaires. These 
measures are the Language, Identity, and Behavior Acculturation Measure (Birman & 
Tricket, 2001) and the Attitudes Toward Seeking Professional Psychological Help (Sok, 
2004). Participants were sought through advertisement with the refugee community, 
centers for immigrants and agencies that provide services to Somali refugees in Dekalb 
County. 
As required by ethical standards for research, after approval for the project was 
obtained from the Dissertation Committee and the Institutional Review Board for Clark 
Atlanta University (see Appendix A), contact was made with local resettlement agencies 
that had contact with Somali refugees. Since the experimenter had worked with this 
population in another capacity, she utilized a bilingual Somali advocate to provide 
information and discuss research goals with Somalis community members. 
For most Somali refugee adolescents, English is a second language, and may 
present a problem in overall understanding of the questionnaire items and questions. This 
limitation was corrected by the use of the master level skilled translator. Data collection 
tools included the consent form that was translated into Somali (see Appendix B). 
Another consideration made was that many of the potential participants in Dekalb County 
were former students of the principal researcher and their past or current (e.g., work with 
siblings) relationship could inhibit tendency to answer the questions honestly. Therefore, 
the principal researcher utilized the assistance of the bilingual Somali advocate who did 
not have personal relationships with the students and who collected information form the 
participants. 
A survey is used for data collection in this study. Gall, Borg, and Gall (1 996) 
suggested that the purpose of a survey is to use questionnaires or interviews to collect 
data from participants in a sample about their characteristics, experiences, and opinions in 
order to generalize the findings to a population that the sample is intended to represent. 
In this study, several questionnaires were administered to participants. According to 
Gall, Borg, and Borg, questionnaires are "documents that ask the same questions of all 
individuals in the sample" and "are used extensively in educational research to collect 
information that is not directly observable" (p. 288-289). 
Questionnaires have three inherent limitations. First, they cannot probe deeply 
enough into respondents' opinions, attitudes, and feelings. Second, it is not possible to 
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modify the items on questionnaires once they are distributed. Third, they may be unclear 
to some participants. Although questionnaires have all these limitations and more, yet, 
Gall, Borg, and Gall (1 996) suggest that they are commonly used in quantitative research 
because they are highly structured data collection method and are cost and time efficient. 
Selection of Participants 
As stated previously, the major purpose of the investigation was to assess the 
relationship between acculturation and perceptions of counseling by Somali refugee 
adolescents. Therefore, the study sample included eligible adolescent Somali participants 
who agree to participate and meet the following criteria: 
1. Between the ages of 1 1 - 1 8 years old; 
2. Lived within refugee camps; 
3. Had immigrated to the United States as a refugee between the years 1990 and 
2000; 
4. Attended a public school; and 
5. Have a minimum of two years in an English speaking class. 
All Somali refugee students who met the above referenced criteria were given an 
opportunity to participate in the study. It was estimated that there were 75 Somali 
refugee students who had regular contact with the Somali bilingual translator. As a 
result, power analysis was done. According to Creative Research Solutions (20071, a 
sample size of 63 is needed for a confidence level of 95%, confidence interval of five, 
and population of 75. Persistent and systematic tasks were developed to ensure that all 
Somali families who had children who could meet the criteria were informed about the 
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study (e.g., phone calls, advertisements placed in the centers, visits to the center, talking 
with Somali parents, light refreshments to help motivate the students and parents to 
attend to the information, etc.). 
Participants who agreed to participate in the investigation were also asked to 
provide background information about themselves (e.g., age, date entered the country, 
sex, grade level, etc) for research purposes only. No information was collected that 
would enable the identification of an individual student. When participants agreed to 
participate, an interview time was scheduled with the experimenter and the Somali 
bilingual translator. As indicated in Appendices B and C, each participant or guardian 
was asked to sign a consent form that was translated into Somali. The specific 
instruments used to collect data are described in the next section. Instruments were 
selected that had been reliably used in other studies were selected to help further establish 
the validity of the current investigation. 
Instrumentation 
The independent variable in this investigation would be acculturation and 
attitudes toward counseling were identified as the dependent variable. Each instrument is 
presented next. 
Acculturation 
Participants' level of acculturation was measured by the Language, Identity, and 
Behavioral Acculturation Scale (LIB) developed by Birman (Birman & Trickett, 2001). 
Birman's model permits an assessment of the refugees' old and new cultures. The LIB 
scale looks at acculturation across the three dimensions: (a) language competence, 
(b) identification, and (c) behavior participation. Birman's differential model of 
acculturation is most appropriate for this study because its takes into consideration the 
cultural aspects of language, behavior, and identity which provides a deeper 
understanding of the acculturation process. 
Two assumptions from Birman's (2001) model of acculturation are appropriate 
for this investigation. First, the assumption that the acculturation construct is very 
complex and can only be conceptualized and measured through the use of 
multidimensional measures. Second, the relationship between acculturation to the culture 
of origin and the host country occurs simultaneously. Birman's research (Birman & 
Trickett, 2001) and other investigation have reported acceptable levels or reliability and 
validity for the model (Birman, 1994; Birman, 1998; Nguyen, Messe, & Stollak, 1999; 
Oeting & Beauvais, 1991). Permission was obtained from Birman to utilize the LIB 
scale; her only condition was that the researcher shared the results with her. 
Counseling 
Attitudes towards counseling will be measured by the scale Sok (2004) used to 
assess participants' attitudes toward professional help for psychological issues. The 
measure was used to determine how participants perceived: (a) mental health problems, 
(b) willingness to seek help, and (c) counseling as related to one's culture, friends, and 
family members. Sok used this instrument to assess attitudes toward mental health 
services among Cambodian adult refugees. This instrument has established acceptable 
levels of reliability and validity (Sok, 2004). Permission was obtained from Sok to use 
the attitudes toward mental health services instrument. 
Demographics 
Information that was also collected included the participants' demographic 
characteristics such as gender, previous counseling experience, age, age at the time of 
entering the United States, socioeconomic status, level of education (as measured by 
number of years at school), relationship or knowledge of a person who is a professional 
counselor and language acquisition. Participants' previous professional counseling in 
their country of natural origin and counseling in the United States were considered in an 
effort to better understand the relationship between acculturation and attitudes toward 
counseling. This information was collected on the participants' information sheet that 
was included in the experimental package (i.e., consent form, acculturation instrument, 
and the attitudes towards counseling instrument). All information was securely stored 
and analyzed through the use of the Statistical Package for the Social Sciences (SPSS) 
computer software program (version 1 1.0). 
Procedures 
After appropriate approvals were obtained, implementation of the investigation 
took place. Advertisements were sent to agencies that provided services to Somali 
refugee families. Contact was made with the participants by the Somali bilingual 
translator in her role as an advocate for the Somali refugees. Somali refugee adolescents 
who agreed to participate in the study were asked to sign the consent form that was 
translated into their language. The translator then asked each student to respond to each 
item in the experimental package (i.e., demographic sheet, LIB, and attitudes toward 
counseling scale). Participants recorded their responses to each question. The purpose of 
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experimental package was to collect information from participants in a sample about their 
characteristics, experiences, demographics, and perspectives on counseling and 
acculturation. The questionnaires were translated, reviewed, and administered by the 
Somali translator. 
Due to the language and cultural differences between Somali and American 
culture, all interview questions will be pre-tested, translated from English to Somali and 
Somali to English and reviewed by two Somali bilingual professionals to ensure face 
validity. Data were collected through the use of the questionnaires that composed the 
experimental package. Local agencies that served the Somali refugee population were 
used as the setting to provide opportunities for adolescents to participate in the 
investigation. Data analyses techniques that were used to analyze each research question 
and determine whether or not the hypotheses were accepted or rejected are subsequently 
described. 
Data Analyses 
The Pearson Product Moment Correlation Coefficient is the most widely used 
measure of correlation or association (Beins, 2004). For the current purposes, correlation 
coefficients were computed to respond to research questions one through three: 
RQ1: Is there a relationship between acculturation of Somali refugee adolescents 
and their perceptions toward counseling? 
RQ2: Is there a relationship between the between the dimensions of 
acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents' perceptions of counseling? 
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RQ3: Is there a relationship between the sexes of Somali refugee adolescents' 
and their perceptions of counseling? 
Statistical procedures (i.e., correlation coefficients) will be performed through the 
use of the Statistical Package for the Social Sciences (SPSS) Version 1 1 .O. These 
analyses were used to determine if the relationship was positive, negative, or nonexistent. 
The research questions were then formed into specific hypotheses. Hence, the 
three hypotheses were: 
Hol : There will be a significant positive relationship between acculturation of 
Somali refugee adolescents and their attitudes towards counseling. 
Ho2: Female Somali refugee adolescents are more likely to hold positive 
attitudes toward counseling than are male Somali refugee adolescents. 
Ho3: There will be a significant positive relationship between the dimensions of 
acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents' perceptions of counseling. 
In order to determine if the hypotheses were rejected or accepted, the probability level of 
.05 was accepted. 
Summary 
The collection of information as related to the impact of acculturation on Somali 
rehgee adolescents' attitudes towards counseling and overall adaptation to American 
culture was critical for this study. 
Somali refugeeslimmigrants and other refugees face considerable challenges and 
obstacles in their new host countries. While many African refugeeslimmigrants, rely on 
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some social support networks and counseling provided by resettlement agencies to cope 
with cultural differences between their country of natural origin and the United States, 
clearly many more counseling resources are needed. Multiple stressors associated with 
displacement and adjustment to American society, morals and cultural norms increase the 
risk for emotional problems within this population. For example, African refugees1 
immigrants encounter daily barriers related to language, employment, educational 
achievement and access to both physical and mental health care. 
Investigations similar to the current project are needed. Students could receive 
assistance in adjusting to their new environment and with their educational needs. 
Teachers, educational leaders, and counselors could receive information that could help 
with program development. Furthermore, society benefits when all of its students are 
able to learn. Recommendations for agencies and institutions regarding improvement of 




This section of the investigation presents the findings that were obtained as a 
result of the analyses performed on the data collected. The first section outlines the 
demographic background of the students who participated in the investigation. The 
second section presents the findings as related to the research questions and hypotheses 
developed for the study. First, results from the acculturation scale are presented and then 
the information regarding the students' perceptions of counseling. Chapter V is used to 
summarize the study, make conclusions, and offer recommendations to professionals who 
work with Somali refugee adolescents in the schools. 
Respondents' Demographic Characteristics 
The respondents' demographic characteristics are presented in Table 2. There 
were 64 participants who met the criteria and agreed to participate in the investigation. 
However, data from one participant could no be used because slhe failed to indicate his or 
her gender. Two-thirds of respondents in this study (n = 42 or 67%) were females, and 
32% (or n = 20) were males. All of the respondents were Somalia nationals. Based on 
the participants' responses, 94% (or n = 59) were born in Somalia. Other participants 
indicated that 3.4% (n = 2) were born in countries neighboring Somalia, which was most 
Table 2 
Respondentsi Demographic Characteristics (N = 63) 
















Date of Entry into U.S.A. 
1989 - 1994 
1995 - 2000 
2001 - 2007 
Missing 
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often Kenya since it receives a large number of refugees escaping violence created by 
war in Somalia. Only one respondent (n = 1 or 1.6%) was born in the United States. 
In terms of education, 42.86% (n = 27) of the students were enrolled in 
elementary school; 28.57% (n = 18) were enrolled in middle school, and 28.57% (n = 18) 
were enrolled in high school. When participants were asked for the date that they entered 
the United States, 42.86% (n = 27) of the respondents stated that they entered the United 
States between 1995 and 2000; 38.10% (n = 24) entered the United States between 2001 
and 2007; 14.29% (n = 9) entered the United States between 1989 and 1994; and 4.76% 
(n = 3) did not indicate dates of entry. 
As seen in Table 3, almost all of the respondents (96.83%) were Somali-speaking 
adolescents who did not learn to speak English before coming to America, and were at 
various stages of learning English as second language (ESL). Only two (3.17%) selected 
English as their native language. The majority of the participants (87.3%, n = 55) stated 
that they did not attend school in Somalia. There were seven participants (1 1.1 1%) who 
indicated they went to school in Somalia. Students indicated that 87.3% (n = 55) did not 
study English in Somalia prior to coming to the United States and 1 1.1 1 % (n = 7) did 
study English in Somalia. Some of the students (9.52%, n = 6) indicated that they spent 
one and three years studying English while in Somalia; and a smaller number of students 
(n = 3, or 4.76%) stated they had studied English for seven, eight, or nine years in 
Somalia. 
Table 3  
English and the Somali Language 
English as Native Language 
Yes 
No 








Years Spent Studying English 
None 
1 - 3  
4 - 6  
7 -9  
N YO Cumulative % 
Acculturation and Somali Refugee Adolescents 
Participants' responses to the three subscales of the Language, Identity and 
Behavior Acculturation Measure (Birrnan & Trickett, 2001) would index how the Somali 
refugee adolescents have adjusted in their new environment. Findings from each 
subscale are subsequently presented. 
Language 
Table 4 summarizes the results from the language subscale of the LIB. The 
students were asked to respond to how well they spoke and understood English and 
Somali in different situations. Participants rated their responses on a four point scale. 
Responses we coded as follows: Not at all = 1; A little = 2; Some what = 3; Very well, 
like a native = 4. The pattern of the students' responses indicated that they tended to rate 
their overall ability to adjust to the language of the new country and the language of their 
origin as some what, or moderately well, M = 2.92. 
When the component questions of that subscale were reviewed as show in Table 
4, students reported that they would rate their ability to speak English in different 
situations and with different people from not at all (n = 18 or 29%) to very well, like a 
native (30.2% or n = 19), M = 2.95. Their responses also indicated that they tended to 
rate their ability to understand English (M = 3.13) higher than their ability to speak 
English. This pattern was reversed when they were asked about speaking Somali, that is, 
the students tended to rate their ability to speak Somali (M = 2.83) higher than their 
ability to understand Somali (M = 2.77). It was also interesting to note that: (a) 25.4% 
(n = 16) of the students indicated that they never spoke Somali with their family 
members; and (b) 38.1% (n = 24) indicated that they could not understand Somali 
newspapers and magazines, even though 30.2% (n = 19) indicated that they could 
understand the Somali newspapers and magazines like a native. 
Table 4 
Mean Responses on the Language Subscale of the LIB Acculturation Measure 
Ability to speak English 
At school/work 
With American friends 




TV or at the movies 
Newspapers or in magazines 
Songs 
Overall 
Ability to speak Somali 
With family 
With Somali friends 




TV or at the movies 




N = 63 
Mean 
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Figure 4 reflects the students' overall ratings of their command of the English and 
Somali languages. 
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Figure 4. Mean Ratings of the Language Subscale on the LIB Acculturation Measure 
Identity 
Mean responses to the Cultural Identity Subscale of the Language, Identity, and 
Behavior Acculturation Measure are presented in Table 5. Respondents were asked to 
rate how they felt about being American and Somali. The responses were coded as: Not 
at all = 1; A little = 2; Sometimes = 3; and Very Much = 4. Higher scores indicate higher 
levels of culturaliethnic identity acculturation. A total of 62 participants responded to 
these items. Further analysis of the participants' responses showed that the majority of 
the students (63%, n = 39) reported that they never thought of themselves as American 
(3 1 %, n = 19) or only a little (32%, n = 20). Conversely, when the Somali refugee 
adolescents were asked if they thought of themselves as being Somali, the majority 
(66.1 1%, n = 41) reported that they thought of themselves as Somali sometimes (14.5 1%, 
n = 9) or very much (5 1.69'4 n = 32). 
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Table 5 
Mean Responses on the Cultural Identity Subscale of the LIB Acculturation Measure 
Mean 
American 
Think of myself as being 
Feel good about 
Important part in life 
A part of the culture 
Criticize Americans, criticize me 
Strong sense of being 
Proud of being 
Overall 
Somali 
Think of myself as being 
Feel good about 
Important part in life 
A part of the culture 
Criticize Americans, criticize me 
Strong sense of being 
Proud of being 
Overall 
Cultural Identity Subscale 
In addition, the majority of adolescents in the study thought of themselves slightly 
less often as being American (62.40%) than being Somali (66.13%); however these 
differences were not significant. The slightly higher instances of the respondents' 
identification with Somali culture seemed to indicate that the adolescents had not yet 
grasped the essence of American culture or that they felt more comfortable operating 
within a familiar cultural milieu. Finally, students' responses showed that the mean score 
for the Cultural Identity subscale was 32.69. 
Behavioral Acculturation or Cultural Participation 
Participants were asked to respond to 19 items to indicate, "To what extent are the 
following statements true about the things that you do?" The items asked questions 
about the participation of the students (i.e., behavioral component) in American and 
Somali activities. Responses were coded as: Not at all = 1; A little = 2; Somewhat = 3; 
and Very much = 4. 
Patterns of the students' responses are presented in Table 6 in regards to their 
behavior in the cultural activities of America and Somali. A total of 62 participants 
responded to most of these items; the total responses recorded for each item is listed in 
Table 6. 
In general, the responses indicated that most of the students spoke Somali at home 
(62.9%), English at school (91.8%)' and English with their friends (77%). In terms of 
their leisure activities, the pattern of the responses showed that most of the students read 
Somali books (72.6%)' listen to American songs (76%)' watch American movies (85%), 
eat both American (71 %) and Somali (72.2%) foods, have slightly more Somali friends 
(64.5%) than American friends (58%), and are just as likely to go to American clubs or 
parties (56%) as they are Somali clubs and parties (50%). 
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Table 6 






N = 6 1  
How much do you: 
Read American books 
Listen to American songs 
Watch American movies 
Eat American food 
Have American friends 
Attend American clubs or parties 





N = 62 
Not at All or A Little Somewhat or Very Much 
% N % N 
74 
Table 6 (continued) 
- 
Not at All or A Little Somewhat or Very Much 
How much do you: 
Read Somali books 72.6 45 27.4 17 
Listen to Somali songs 40.3 25 59.7 37 
Watch Somali Movies 56.5 3 5 43.5 27 
Eat Somali food 27.8 17 72.2 44 
Have Somali friends 35.5 22 64.5 40 
Attend Somali clubs or parties 50.0 3 1 50.0 3 1 
N = 62 
Perceptions of Counseling 
Participants' responses to the Attitudes toward Seeking Professional 
Psychological Counseling Help (ATSPPH) are shown in Table 7. The ATSPPH (Sok, 
2004) was designed to measure responses about how one felt or behaved recently or in 
the past as related to seeking counseling. Participants was asked to consider ten items 
and indicate if they strongly agreed (coded as 5), agreed (coded as 4), not sure (coded as 
3), disagree (coded as 2), and strongly disagree, (coded as 1). As a result, the lower the 
number, the more positive the attitude toward counseling, and conversely, the higher the 
number, the more negative the attitude toward counseling. 
The mean response of the participants on the counseling measure was 32.79; the 
median was calculated as 32.50. As seen in Table 7, overall, the pattern of the students7 
Table 7 
Overall Pattern of the Participants' Responses on the Attitudes towards Counseling 
Measure 
Below the MeanMedian MeanIMedian Above the MeanIMedian 
N Yo N Yo N % 
responses indicated that 46% (n = 29) can be described as those with relatively positive 
perceptions towards seeking help from counselors, while 13% (n = 8) can be described as 
not sure, neutral, or ambiguous, and 41% (n = 26) can be described as who hold relatively 
negative perceptions about seeking help from counselors. A total of 63 participants 
responded to this questionnaire. The specific responses made to each item are presented 
in Table 8. 
Table 8 
Somali Refugee Adolescents' Responses to the Attitudes toward Counseling Measure 
Item N % 
I would feel disgraced if one of my family members was diagnosed as 
having mental health problems 
Strongly Agree 27 42.86 
Agree 15 23.81 
Not Sure 11 17.46 
Table 8 (continued) 
Item N % 
Disagree 7 11.11 
Strongly Disagree 3 4.76 












If I experience emotional problems, I would rather seek help from my own 






Table 8 (continued) 
Item N 'YO 
A person who is sad and having emotional problems will probably feel 












I believe that the use of a traditional healer and herb remedies are more 






Table 8 (continued) 
Item N % 







If I choose to consult with someone about my emotional problems, I would 






I feel confident that I can handle my emotional problems without 






Given the focus of the current investigation it was noteworthy to find that the 
majority of respondents (87.30%, n = 55) strongly agreed and agreed that if they chose to 
consult with someone about their emotional problems, they would prefer to discuss it 
with a person who understood Somali culture. Results from the analyses that were used 
to respond to the research question and determine if the hypotheses were supported or 
rejected are subsequently presented. 
Research Questions and Hypotheses 
The primary purpose of this study was to determine if there were a relationship 
between acculturation and perceptions (e.g., attitudes, beliefs, values) toward counseling 
held by Somali refugee adolescents. Specifically, the focus of interest was in exploring 
the possible relationships among various dimensions of acculturation and perceptions 
toward counseling in this ethnic group of adolescent immigrants between the ages of nine 
and eighteen years old. Additionally, this study was aimed at exploring the relationship 
of sex (i.e., males versus females) and their perceptions of counseling. Three research 
questions and related hypotheses were developed for this investigation. 
RQ1: Is there a relationship between acculturation of Somali refugee adolescents 
and their perceptions toward counseling? 
RQ2: Is there a relationship between the between the dimensions of 
acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents' perceptions of counseling? 
RQ3 : Is there a relationship between the sexes of Somali refugee adolescents' 
and their perceptions of counseling? 
The hypotheses were: 
Hol : There will be a significant positive relationship between acculturation of 
Somali refugee adolescents and their perceptions of counseling. 
Ho2: Female Somali refugee adolescents are more likely to hold positive 
attitudes toward counseling than are male Somali refugee adolescents. 
Ho3: There will be a significant positive relationship between the dimensions of 
acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents' perceptions of counseling. 
Research Question One and Hypothesis One 
In order to determine if there were a relationship between acculturation and 
attitudes toward counseling, Pearson Product Correlation Coefficients were computed for 
the responses participants made on the counseling and the acculturation measure. First, 
responses were calculated into an overall cultural identity score (i.e., how they feel about 
being in their old and new environment, M = 37.12), an American cultural identity score 
(i.e., how they feel about their American identity, M = 17.22), and a Somali cultural 
identity score (i.e., how they feel about their Somali identity, M = 19.90). 
As seen in Table 9, cultural identity and Somali identity were significantly related 
to attitudes towards counseling. 
Table 9 
Correlations between Cultural Identity, American Identity, and Somali Identity 
Cultural Identity American Identity Somali Identity 
Counseling Attitudes 
Pearson Correlation .375** 
Sig. (2-tailed) .003 
N 62 
Cultural Identity 







** Correlation is significant at the p< .O1 level 
* Correlation is significant at the p< .05 level 
When correlational analysis were performed on acculturation, or cultural identity, 
as measured overall, on the participants' American identity, and their Somali identity and 
attitudes towards counseling, significant relationships were revealed between 
(a) counseling attitudes and cultural identity, and (b) counseling attitudes and Somali 
identity. The pattern of the participants' responses indicated that there were positive 
correlations found between the extent respondents considered themselves American or 
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Somali and their attitudes toward seeking counseling. The differences can be described 
as: First, the more respondents thought of themselves as Somali, the more likely they 
were to hold a positive attitude toward counseling. Those who reported feeling good 
about being Somali, were more likely to seek counseling. The more respondents felt that 
"being Somali plays an important part in my life," the more likely they were to seek 
counseling. If respondents identified with the statement: "I feel that I am part of Somali 
culture," they were more likely to seek counseling help. The more respondents felt that 
"if someone criticizes Somalians I feel they are criticizing me," the more likely they were 
to seek counseling. Even though there was a negative relationship indicated for the 
American identity and counseling attitudes (the stronger the American identity, the less 
favorable their attitudes were towards counseling) this relationship was not significant. 
In response to the first research question, given the pattern of the responses from 
the participants, it was concluded that acculturation and attitudes towards counseling 
were related (e.g., counseling attitudes and cultural identity, p < .01). Furthermore, a 
significant positive relationship between acculturation of Somali refugee adolescents and 
their perceptions of counseling was observed (e.g., Somali identity and attitudes towards 
counseling, p < .0 1. 
Research Question Two and Hypothesis Two 
The second research question asked, Is there a relationship between the 
dimensions of acculturation (i.e., language, cultural identity, and behavioral) and Somali 
refugee adolescents 'perceptions of counseling? Data analysis indicated that there were 
significant relationships between counseling attitudes and the dimensions of 
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acculturation. As seen in Table 10, significant relationships were observed on the 
language, cultural, and behavioral dimensions of the acculturation measure. 
Table 10 











Speak English at home 
Speak English with friends 
Read American 
Attend American clubs or parties 
Speak Somali at home 
Speak Somali at school 
Speak Somali with friends 
Pearson 
Correlation Sig. (2-tailed) N 
Table 10 (continued) 
Attend Somali clubs or parties 
Pearson 
Correlation Sig. (2-tailed) N 
* Significant at the p < .O1 level 
** Significant at the p < .05 level 
In response to research question number two, it can be said that there were 
significant relationships between the language, cultural identity (i.e., overall) and the 
Somali identity of the participants, and the behavioral dimensions of the LIB 
acculturation measure and attitudes toward counseling. The hypothesis was also 
confirmed. Results indicated that the more respondents thought of themselves as 
American, the less likely they were to hold positive attitudes towards counseling. 
Conversely, the more the respondents thought of themselves as Somali, the more likely 
they were to hold positive attitudes towards counseling. In terms of the dimensions of the 
acculturation scale, as respondents' language acculturation increased, or the more English 
they spoke, the less likely they were to hold positive attitudes toward counseling. As 
respondents' ability to speak Somali with Somali friends increased, respondents were 
more likely to hold positive attitudes toward counseling. The patterns on the behavioral 
dimension of acculturation showed that there were significant correlations between 
attitudes toward seeking counseling and where the respondents speak English or Somali 
(i.e., home, school, friends), and whether or not they attend Somali clubs and parties. 
Research Question Three and Hypothesis Three 
The third research question asked about the relationship between male and female 
responses on the attitudes toward counseling scale. The related hypothesis was that: 
Female Somali refugee adolescents are more likely to hold positive attitudes toward 
counseling than are male Somali refugee adolescents. Even though the patterns of the 
responses were in the expected direction, data analysis indicated that there was no 
significant relationship between gender (males versus females) and attitudes toward 
counseling. In addition, the second hypothesis was rejected and the null hypothesis 
accepted (see Table 1 1). 
Table 11 







The next chapter summarizes the information presented here, as well as discusses 
the conclusions formed based on these findings, and outline specific recommendations 




This chapter presents a summary of the findings from the data analysis and their 
significance as related to the research questions formulated to carry out the study. It also 
includes a discussion of the findings, along with conclusions, limitations of the study, and 
recommendations for future research. The last section of this chapter presents the 
implications of the findings from this investigation for practice (i.e., counselors, 
educators). 
The purpose of this study was to investigate the relationship between 
acculturation and attitudes toward counseling held by Somali refugee adolescents. 
Another interest with the current study was the possible relationship among the 
dimensions of acculturation as measured by the LIB (i.e., language, identity, and 
behavior) and attitudes toward counseling in this ethnic group of adolescent children of 
adult immigrants. Finally, because of the design of the study, it provided an opportunity 
to determine if there were a relationship between gender and attitudes toward counseling 




This study was based on Birman's (1994; Birman & Trickett, 2001) differential 
model of acculturation. This model begins with the assumption that orthogonal 
assessments of acculturation to both the new and the old cultures are critical in 
understanding the adolescents' acculturation experiences. Thus, acculturation was 
conceptualized and measured on two separate continua, the Somali acculturation and the 
American acculturation and on six separate dimensions, including language, identity, and 
behavior within each continuum. 
Statistically significant correlations were found between acculturation and 
attitudes toward counseling. The relationship between American and Somali cultures 
could be antagonistic for adolescent Somali refugees because they emigrated from a 
country that had for many years been in tribal conflicts and where America was seen as 
supporting the enemy and Americans perceived as imperialists. Therefore, it was 
possible that cultural values and practices of America and other foreign cultures are 
perceived in negative ways, or as anti-Somali. It is also possible that American-born 
nationals are likely to misunderstand the intentions of Somali adolescents and to refer to 
them as "refugee persons." 
Results showed that respondents' attitudes toward counseling were related to their 
overall level of acculturation and with the three dimensions of acculturation of 
acculturation as measured by the LIB. For example, patterns from the students' 
responses indicated that as respondents' English language acculturation increased, they 
were less likely to have positive attitudes toward counseling. It suggested further that 
with respect to Somali acculturation, as respondents' Somali language acculturation 
increased, respondents were more likely to hold positive attitudes toward counseling. 
Patterns from the results also suggested that the more respondents engaged in behaviors 
considered as being America, the less likely they were to hold positive attitudes toward 
counseling. Specific patterns from the results as related to the dimensions of 
acculturation are briefly summarized. 
Language Acculturation 
There was a strong relationship between counseling and ability to speak, 
understand, and comprehend Somali. While all of the respondents reported they had an 
overall understanding of Somali, about two-thirds (68.25%) reported that they understood 
the language very well, like a native or (3 1.75%) understood it somewhat. While all of 
the adolescents stated they had the ability to understand Somali on TV or at the movies, 
the majority (88.95%) of the students indicated that they spoke it very well and 19.05% 
stated somewhat. Respondents' mastery of Somali was such that a vast majority 
(95.16%) spoke the language on the phone and with friends. 
When adolescents spoke and understood a native language the way these Somali 
adolescents did, they felt acculturated to Somali culture. They felt comfortable and 
related well with Somali peers, and modeled the behavior of Somali peers. Those 
adolescents who did not speak or understand Somali at least somewhat might feel 
isolated, relegated to the background, and stigmatized in Somali community. They might 
feel the need to go for counseling to deal with isolation. Similarly, when adolescents 
speak English, they feel acculturated to the English-speaking community; they feel 
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comfortable and are able to relate their American peers. They are also expected to feel; 
more comfortable with their American peers who are less likely to seek counseling. 
Identity Acculturation 
There was a significant relationship between perceptions of counseling and the 
cultural identity of Somali adolescents. The majority of respondents (72.58%) saw 
themselves a little, somewhat, and very much as being Somali. Over 70% indicated that 
they felt good about being Somali. At least 73% stated that being Somali played 
important parts in their lives. Most of them (70.97%) stated they were proud that they 
were Somali; 70.97% indicated that they had a strong sense of being Somali and 74.29% 
stated that they would feel criticized if someone criticized Somalis. 
When adolescents identified with their culture as strongly as these Somali 
adolescents it was expected that they would feel secure, protected, and a sense of 
nationalism. These feelings could serve as a unifying force that would create a cohesive 
unit among the adolescents. They are also proud of their heritage and willing to stand up 
in defense of Somali when enemies criticize. However, research indicates that over- 
identification with Somali culture to the exclusion of dominant American culture could 
create feelings of dissonance (including rejection, isolation, and stigmatization) and 
require a need to seek counseling (Festinger, 1957; Baron & Byrne, 2005). 
Finally, when the participants were asked to what extent they think of themselves 
as being American, the majority of the Somali adolescents (62.40%) responded with a 
little, or some what somewhat. Their responses to the other items on the questionnaire 
indicated that a majority of the students did not consider themselves as American. 
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Conversely, it seemed that those Somali adolescents who thought of themselves as 
American were comfortable, accepted in society by American peers, and less likely to 
hold positive perceptions about counseling. 
Behavioral Acculturation 
The majority of the respondents indicated that they spoke Somali in their homes 
with parents and siblings (i.e., some what or very much). This means that the Somali 
cultural traditions are being discusses and modeled in the home. For example, Somali 
history and traditions were passed down in the home from the aged to the youth. Some of 
the participants also indicated that they spoke Somali at school even though the medium 
of school instruction was English. They also tend to socialize with other Somalis. 
The adolescents' strong demonstration of behavioral acculturation might be due in 
part to shortage of Somali infrastructures; the Somali-speaking communities are sparse 
compared to other recent immigrant communities in metropolitan Atlanta. Although 
strong behavioral acculturation might serve the purpose of protecting the small 
community from the threat of being lost within a larger enclave, it could jeopardize the 
ability of the adolescents to positive interact with their American peers. 
The majority of Somali adolescents stated they spoke little or no English at home 
however, they were more likely to indicate that they spoke English in school. Similarly, 
the majority of adolescents stated they did not read much of American printed materials, 
which could mean that they have difficulties understanding the English language. More 
Somali adolescents indicated that they did not attend American clubs or parties than did 
those who indicated they did attend American clubs or parties. 
Conclusions 
The results of this study could provide a considerable amount of information 
regarding the relationship of acculturation and counseling-seeking behavior in adolescent 
Somali refugees. There were several findings that provided substantial contributions to 
the literature and profession. For instance, this study was one of the few investigating a 
relationship between acculturation and perceptions of counseling in adolescent Somali 
refugees, where acculturation construct was conceptualized and measured using a 
multidimensional instrument. Although Bridging Refugee Youth and Children Services 
(2003) showed that refugee children who attended schools in Dekalb County faced 
serious challenges as they adjusted to their new life in the United States, few studies have 
attempted to identify these challenges. This study draws attention to the issue of 
perceptions of counseling in a sample of students in the Dekalb County school 
population. 
Although Shaffer (2005) stated that schools were the number one socializing 
agencies for children, few studies have focused attention on the role of schools in 
socializing children as ethnically and culturally different as adolescent Somali refugees. 
The problem is that if these children feel different from their peers and are fmstrated in 
the school environment, then their social relationships and academic achievement levels 
could suffer. They could become fmstrated, become under achievers, and remain 
reluctant to seek help with their problems. If students do not receive assistance or if they 
are reluctant to seek or receive help from the school counselor, then their academic future 
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could be jeopardized. It may be that this problem is being experienced by an increasing 
number of refugee children in a number of schools across the United States. 
Limitations of the Study 
Research that utilizes methodology similar to that used in the present study is not 
without limitations. Participants in this study were not randomly selected. If they met the 
criteria and agreed to participate in the study, then they were accepted. This study could 
therefore be described as a quasi-experiment. Participants were recruited from agencies in 
the Dekalb County area that provided services to Somali refugee families. This social 
network was used to maximize the size of the participant pool as well as to generate a 
higher response rate. Another limitation of the design of this study may relate to the 
nature of the instruments used. All instruments were self-report measures. Therefore, 
participants might paint distorted or biased pictures of themselves. Information obtained 
through paper-and-pencil procedures often limit choices, and limited choices might, in 
turn, preclude a fuller understanding of participants' perceptions and attitudes. It would 
have been interesting to gather information from the respondents using with some open 
ended items or form direct observations of the students in their school settings. It is also 
possible that participants might have given responses which they believe are true at one 
time in their lives, but might not be true most of the time or at a later time. This 
limitation points to the need of conducting longitudinal investigations. Furthermore, the 
investigation was limited to correlational methods. There was no attempt to identify any 
cause and effect relationships. The lesson learned here was that there is a significant 
correlation between acculturation and perceptions of counseling. 
Recommendations for Future Research 
Future research should be designed to expand on the contributions of this study to 
the field of counseling, education, and society. First, future research with Somali 
adolescent refugees should not be limited to just metropolitan Atlanta but expanded 
throughout the state of Georgia. Future research should utilize radio and TV 
advertisements to increase the number of participants in the investigation to include other 
communities with more representative sample of Somali adolescents. With a larger 
sample size, future research should consider within group differences in adolescent 
Somali Americans' in regards to acculturation and perceptions of counseling. 
Additionally, more studies are needed to investigate factors related to the way Somali 
adolescents' learn the English language and its impact on perceptions of counseling. 
Even though no significant relationship emerged when gender differences were assessed, 
the expected pattern was revealed. As such, it is recommended that future research 
examines this relationship closer; a larger sample size should assist in this endeavor 
It would also be helpful to explore Somali adolescents' previous counseling 
experiences in the United States and also their previous psychological and mental health 
counseling in their native land. Future research should also utilize a multi-method 
approach to obtain both subjective and objective information from the participants (i.e., 
qualitative and quantitative methods). Data collection techniques could include in-depth 
interviews, case studies, focus groups, and oral histories. These methods could be used to 
obtain a more complete understanding of the relationship between adolescent Somali 
refugees' perceptions of counseling and acculturation. 
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Next, due to the paucity of empirical studies on Somali refugee's attitudes toward 
counseling noted by multicultural scholars highlights the importance of culture and 
ethnicity s in general and perceptions of counseling in particular. Cultural traditions 
could limit the information most refugees have about the role of mental health 
professionals. In this regard, contact with counselors could be viewed as negative, 
anxiety-laden, traumatizing, and inhibitory. Therefore, further research is needed in 
educate Somali refugee adolescents about the positive aspects of maintaining 
relationships with mental health professionals. 
Implications for Practice 
The results of this study have several implications for clinical practice, counseling 
services, and education. It explored adolescent Somali refugees' perceptions about 
counseling and help-seeking behavior, and has provided the field of counseling with new 
insights that can help enhance the profession. The results of this study have suggested a 
strong reluctance in seeking counseling on the part of adolescent Somali refugees. Many 
respondents expressed a belief that the traditional healers or herbal medications would be 
more effective than counselors. Respondents viewed mental health problems as 
debilitating diseases that could render the sufferer incapable of functioning in society as a 
result of mental breakdowns. Respondents were also reluctant to discuss with or seek 
advice from parents in matters involving mental health. While some respondents were 
aware of the counseling department at their school, few were willing to make use of the 
facility. 
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Misinformation and inaccurate notions about mental health problems and their 
causes may serve to inhibit adolescents' likelihood of seeking help from a counselor. For 
many respondents, emotional problems were causes for shame and guilt; and they would 
not expose themselves to public ridicule. It appeared it would be shameful and guilt 
inspiring to express the need for a counselor. The majority of respondents agreed or 
strongly agreed with the statement: "If I choose to consult with someone about my 
emotional problems, I would prefer to discuss it with a person who understands Somali 
culture." It could be that they felt it would not be possible to find such a person as a 
counselor, hence, they reported that they felt quite confident they could handle their 
emotional problems themselves without consulting with other people. 
Based on these findings, clinical practitioners should consider the cultural 
implications of the client-counselor relationships. Somali beliefs about mental health and 
the help-seeking behaviors are obviously affected by their ethnic and cultural 
considerations. Counselors and other help givers should consider clients' cultural 
backgrounds, beliefs, needs, religious, and social orientations about helping. These 
considerations would assist in the development of appropriate interventions. For 
instance, sub-Saharan Africans' world view may be affected by superstitious beliefs and 
the need to consult with Allah, the Inman, a tribal god, priest, or griot before making 
important decisions. In cases such as these, the counselor is encouraged to develop 
resources in the community, become familiar with different religions, seek guidance from 
religious leaders, and establish rapport in the community. 
The counselor may accept the belief that mental health problems are medical 
concerns and work with the medical practitioners. The client should neither be labeled 
nor made to feel like a social outcast (i.e., different than others in the community). Focus 
should be on the symptoms and on the person as an individual. Counselors should be 
willing to refer the client to someone more familiar with the symptoms or a similar other 
whom the client feels most comfortable. The goal would be to reduce the client's shame 
and guilt with a thorough discussion of confidentiality, as well as what can be 
accomplished and what cannot be accomplished. 
Counseling was defined as "any practice that involves a patient and a healer in a 
personal relationship with the goal of alleviating the patient's suffering which is due to a 
psychological problem or disorder" (Berry, Poortinga, Segall, & Dansen 1992, p. 437). 
Although counseling is something people experience or could ask for at some point in 
their lives, respondents in this study indicated that they were not comfortable with 
seeking help, particularly from someone with whom they were not familiar. For 
example, when a Somali or other sub-Saharan African client asks for help, the counselor 
needs to know how to respond to the situation appropriate; there is no room for errors. 
The client could be in need of financial resources or have a need associated with 
immigration matters or learning how to obtain them. The counselor is advised to be 
sensitive to the needs of the client; be honest and up front with what can be achieved; and 
show a willingness to refer difficult requests to outside sources. Therefore, it is essential 
to establish boundaries at the onset of counseling, discuss the counselor's roles and the 
counseling process. The counselor should also be aware that even though his or her 
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approach may be non-directive there are times the client will need to be given specific 
directives. 
The results of this study may have implications for counselor educators who teach 
multicultural issues in counseling. Counselor educators should be familiar with the 
Islamic faith and strong ethnic identity. An Islamic leader may be an important resource. 
Ethnocentrism or strong ethnic identity can be a positive attribute within an immigrant 
community. Rather than look down at these ethnic groups as separate from the American 
culture, the counselor educator could focus on their positive attributes, such as a strong 
ethnic identity, resilience, how these factors impact the maintenance and preservation of 
culture, and how they can facilitate as well as impede therapeutic relationships. 
Finally, counselor educators could consider other methods for obtaining 
information from ethnic clients than just the usual paper-and-pencil techniques. 
Obtaining information from the perspective of the Somali refugee adolescent would be 
beneficial. It is difficult to gather information from people who neither know the 
counselor nor trust the counseling relationships. A promise of confidentiality is not 
sufficient to overcome client resistance. For instance, it may be necessary for researchers 
working with ethnic clients to engage in warm, friendly, trusting conversations that 
encourage clients to open up and volunteer needed information rather than just ask 
questions. The use of facilitators and interviewers from the clients' culture could also 
improve the quality of communications in the counseling relationship and information 
obtained from investigations. 
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APPENDIX B 
Informed Consent 
The Relationship Between Acculturation and Perceptions of Counseling 
Held by Somali Refugee Adolescents 
My name is Mary S. Lacy. I am a candidate for a Ph.D. degree from the department of 
International Affairs and Development at Clark Atlanta University. You are being asked to 
participate in a dissertation research study. The purpose of this study is to study acculturation and 
counseling. 
Participation in this study is voluntary and will not affect your status at school or work. All 
information will be confidential. You are not expected to directly benefit from the study. 
Hopefully your participation will help counselors and other health care providers better 
understand acculturation and attitudes towards counseling. 
Some questions on the questionnaire may cause you to feel discomfort or distressed. You may 
quit at any time without consequences. There is also a referral list of local licensed and non- 
traditional counselors if you would like to discuss a problem. 
Please read and sign this consent form prior to receiving your survey questionnaire. If you need 
help with reading and or understanding any of the questions in the survey, a Somali speaking 
interpreter will be available. The survey questionnaire should take approximately 20 minutes to 
complete. The answers will be confidential. Please complete the survey and return it to a box 
marked "surveys". 
If you have any questions regarding this study, please call me at 404-3 13-8257 or my Dissertation 
Advisor, Dr. Diane Plummer, at 404-880-8238. If you have any questions about your rights as a 
participant in this research, you may call Dr. Georgianna Bolden in the office of the Institutional 
Review Board (IRB), Clark Atlanta University, at 404-880-6979. 
Thank you very much for your time and consideration for participating in this study. If you are 
younger than 18 years, your parent must sign for you to participate. 
Name: 
Signature: 
Signature of parent: 
Date: 
APPENDIX C 
Acculturation of Somali Refugee Adolescents 
(Sok, 2004) 
Clark Atlanta University 
Department of International Affairs & Development 
Before you begin, would you please give us a little information about yourself? 
Participant # 
AGE: 
Nationality or Ethnicity: 
Grade in school: 
Sex: Male 0 Female 0 
Country where you were born: 
Entry date into the United States: 
Is English your native language? Yes No 
Did you attend school in Somalia? Yes No 
Did you study English in Somalia? Yes No 
If yes, how many years did you study English in Somalia? 
If yes, how many years did you study English in Somalia? 
APPENDIX D 
The Language, Identity and Behavior (LIB) Acculturation Measure 
(Birman & Trickett, 200 1) 
A. Language 
For the following statements, please circle one of the four possible answers. 
Very well, 
Not Like a 
at all native 
How would you rate your ability to speak English 
1. At school./work 
2. With American friends 
3. On the phone 
4. With strangers 
5. Overall 
How well do you understand English 
6.  On TV or at the movies 
7. In newspapers or in magazines 
8. In Songs 
9. Overall 
How would you rate your ability to speak Somali 
10. With family 
1 1. With Somali friends 
12. On the phone 
13. With strangers 
14. Overall 
How well do you understand Somali 
15. On TV or at the movies 1 2 3 4 
16 In newspapers or in magazines 1 2 3 4 
17. In songs 1 2 3 4 
18. Overall 1 2 3 4 
B. Cultural Identity 
How would you describe your cultural/ethnic identity 
In the following questions, we would like to know the extent to which you consider yourself American 
and Somalia. The term "Somali" is used to describe refbgees and immigrants from Somalia who speak 
the Somali language. We recognize that when you lived in the country of Somalia you may not have been 
of Somali nationality and, in fact, may have lived in other East African countries. Since in the U.S. most 
Americans refer to immigrants from Somalia as "Somali" because of the language and culture, we use that 
term here, recognizing that 1t7s not completely accurate. In responding to the questions below, please 
respond to this general definition of the term "Somali," which we intend to apply to that culture which is 
shared by all refugees from the country of Somalia. 
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Appendix D (continued) 
Not Very 
at all Much 
I think of myself as being American 
I feel good about being American 
Being American plays an important part in my life 
I feel that I am part of American culture 
If someone criticizes Americans I feel they are criticizing me 
I have a strong sense of being American 
I am proud of being American 
I think of myself as being Somali 
I feel good about being Somali 
Being Somali plays an important part in my life 
I feel that I am part of Somali culture 
If someone criticizes Somalians I feel they are criticizing me 
13. I have a strong sense of being Somali 
14. I am ~ r o u d  that I am Somali 
BEHAVIORAL ACCULTURATION ADOLESCENT VERSION (9 ITEMS) 
C. Cultural Participation ("Behavioral Acculturation") 
To what extent are the following statements true about the thrngs that you do? Again, we use the term 
ctSomali)) to refer to the culture shared by refugees from the country of Somalia. 
Not Very 
at all Much 
How much do you speak English 
1 .  At home? 
2. At school? 
3. With friends? 
How much do you 
4. Read American books, newspapers, or magazines? 
5. Listen to American songs? 
6. Watch American movies (on TV, VCR, etc.)? 
7. Eat American food? 
8. Have American friends? 
9. Attend American clubs or parties? 
How much do you speak Somali 
10. At home? 
1 1 .  At school? 
12. With friends? 
How much do you 
13. Read Somali books, newspapers, or magazines? 
14. Listen to Somali songs? 
15. Watch Somali movies (on TV, VCR, etc.)? 
16. Eat Somali food? 
Appendix D (continued) 
Not Very 
at all Much 
17. Have Somali fiiends? 
18. Attend Somali clubs or parties? 
PART I1 
Instructions: The following questions are a list of the ways you may have felt or behaved 
recently or in the past. For each statement, circle the letters that best identifies the degree 
to which you agree or disagree with the statement. 
SA = Strongly Agree A = Agree NS = Not Sure 
D = Disagree SD = Strongly Disagree 
1. I would feel disgraced if one of my family members was 
identified as having mental health problems. 
2. When it comes to emotional problems I do not seek 
advice from my parents. 
3. I am aware of the counseling department at my school. 
4. If I experience emotional problems, I would rather seek 
help from my own doctor than from a school counselor. 
5 .  A person who is sad and having emotional problems will 
probably feel ashamed and guilty. 
6.  I usually discuss my emotional problems with my friends. 
7. I believe hat the use of a traditional healer and herb 
remedies are more effective than modern medicines. 
8. Counseling services would be my last resort if I needed 
help with my emotional problems. 
9. If I choose to consult with someone about my emotional 
problems, I would prefer to discuss it with a person who 
understands Somalian culture. 
10. I feel confident that I can handle my emotional problems 
without consulting with other people. 
APPENDIX E 
Somali Version of Survey 
Jamacada Clark Atlanta 
Qaybteeda Horumarinta iyo Xidhiidhka Caalamiga 
Dhaqam doorinta dhalinyarada qaxobtiga ah ee Soomalida ah. 
Qayta A: Intaadan bilaabin minfadlan nasii warbixin yar oo kugu saabsan. 
1. Dacda 
2. Dhalashadaada 
3. Heerka Waxbarasho 
4. Jinsi ( Mid Sax): Lab Dhedag 
5. Taarikhdii aad maraykan soo gashay 
6. Ingriisigu ma luuqadada hooya: Haa Maya 
7. Soomaliya iskuul ma xa gashay: Haa Maya 
8. Ingiriisi Soomaliya ma ku baran jirtay: Haa Maya 
9. Hadaad ingiriis Somalia ku baratay imisa sano 
Appendix E (continued) 
Eeg boga ku xega 
Luuqada Shakhsiyada iyo Dabeecada. 
Cabirida dhaqan doorinta 
(waxa qoray Birmah & Trickey, 2001) 
Magaca ka qaybqata 
Qaybta B: Luuqada 
Sentenisyadaw soo socda, goobab mid ka mid ah afarta number. 
Sidaad u qiimayn lahayd awooda aad u leedahay in aad ku hadasho luuqada ingiriisiga: 
Ma Samaynkaro Sii Wanaagsan qofka u samaynkaro 
1. Iskuulku/shaqada markaad joogto 
2. Saxibada mareykanka ah markaad lahadlayso 
3. Tilifoonka markaad ku hadlayso 
4. Qof Kugu cusub markaad la hadlayso 
5. Isku geynta Sidaad u fahantaa luqada ingiriisiga 
6. Tilefishinka ama aflaanta 
7. Imargeysyada ama jaraaidada 
8. Heesaha 
9. Isku soo wada duub Sidaad u qiimayn lahayd awooda 
aad u leedahay in aad ku hadashid ingiriisiga 
10. Markaad reerkaga la joogto 
1 1. Markaad asxaabtada Rushka ah la joogto 
12. Telefoonka markaad ku hadlayso 
13. Qof kugu cusub markaad la hadlayso 
14. Isku soo wada duub Sideed u fahantaa afka Soomaliga 
1 5. Telefishanka ama aflaanta markaad dawanayso 
16. Telefoonka ama jaraaidka markaad akhriyayso 
17. Heesaha markaad dhegeysanayso 
18. Isku soo wada duub oo sideed u fahantaa 
Appendix E (continued) 
Qaybta C: Cadaynta Dhaqanka 
Sidee baad u sharaxi lahayd dhaqankaga/dhakshadaada 
Suaalahan soo socda waxaan jeclaan lahayn in aan wax ka ogaano inta ay legtahay 
Maraykanimadaadu iyo Soomalinimadaadu. Kelmeda Soomali waxaa loo isticmaaley in legu 
cadeeyo dadka qaxootuya ah ama dadka Maraykanka u soo haajiray ee Soomaalida ah ee ku 
hadla luuqada afka Soomaliga ah. Waxaanu ogaanay in hadii aad Soomaliya ku noolayd aan taas 
macneheedhu aheyn in aad Soomali tahay, xaqiiqdii waxaa dhici in aad ku noolayd dalad kale oo 
kuu yaala bariga Afrika. 
Hedaba badanaaba dadka Maraykanku shi waxay Soomali ugu yeedhan dadka 
Soomaliya ka yimada sababtoo ah luuqada iyo dhaqanka, anaguna sidaas ayaan halkan ugu 
isticmaalaynaa. Hadaba markaad ka jawaabaysid suaalhan hoos ku qoran minfadlan waxaad uga 
Kawabata adigoo raacaya macnahaa guud ee aanu ka bixinay erayga "Soomali". Taas oo aanu 
ugu talo gelnay in ay khusayso dhaqanka ka dhexeeya dhamaan dadka qaxootiga ah ee ka yimada 
dalka Soomaliya. 
Qiyaastada ilaa xadkee bay salaam sax yihiin? 
Dhamaan sax Maha Aad iyo aad bay sax yihiin 
1. Waxaa shakhsiya 
2. Aad ban ugu hanweynahay Markanimadayda 
3. Ahaansha Maraykan ku doonveyn bay 
ka ciyaartaa nobshayda 
4. Waxaan dareemaa ki aan qayb ka aheeyn 1 2 3 4 
dhaqanka Maraykanka 
5 .  Hadii qof Maraykanka ambary me dareentaa in 1 2 3 4 
adiga lagu cambaraynayo 
6. Dareenkayga maraykaniimo waa mid aad u xog badan 1 2 3 4 
7. Maraykanimadayda aad baan ugu hanweynahay 1 2 3 4 
8. Anigu 1 2 3 4 
9. Soomalinimadaydu waan ku hanweynahay 1 2 3 4 
10. Soomalinimadaydu doonveyn bay ka ciyartoo 1 2 3 4 
noolashayda 
1 1. Waxaan dareeman in aan qayb ka ahead 1 2 3 4 
dhaqanka Soomaliga 
12. Hadii qof dhaleeceeyo dada Soomalida waxaanli lay 1 2 3 4 
13. Waxan leeyahay dareen Soomalinimo aad u adag 1 2 3 4 
14. Waxaan aad ugu hanweynahay in aan Soomali ahay 1 2 3 4 
Appendix E (continued) 
Qaybta D: Qiyaastadu xad in'tee leg bay run yihiin sentensyadani? 
Marlabaad ereyga Soomali waxaan u isticmalaynaa dhaqanka ay wadagaan dada qaxootiga ah ee 
Soomaliya ka yimiid. 
In'tee in leg ayaad kaga hadasha luuqada Ingiriisiga? 
Maba ku Hadlo iyo aad ayaan ugu hadla 
1. Guriga 
2. Iskulka 
3. Asxaabtayda Xad In'tee leeg ayaad: 
4. Akhridaa buugaga Maraykanka warsidaha 
(Journalka) 
5. Dhegeysiga heesaha Maraykanka 
6. Daawadashada aflanta Maraykanka 
(T.V, VCR, iyo waxii la mid ah) 
7. Cunida cuntada Maraykanka 
8. Kasbashada asxaab Maraykanka 
9. Adista xafladhaha ama Kalabada Maraykanka 
Soomaligaad ku hadashaa in'tee leeg yahay: 
10. Guriga 1 2 3 4 
11. Iskulka 1 2 3 4 
12. Asxabtayda In'tee in leg ayaad: 
Entaad 
13. Akhrista bugagta Soomaliga, Jareidada, Journalada 1 2 3 4 
14. Dhegeysitaa heesaha Soomaliga 1 2 3 4 
15. Daawashada aflanta Somalia (T.V, VCR, iyo 
axii la mid ah) 1 2 3 4 
16. Cunta cunto Soomali 1 2 3 4 
17. Tagtaa kalabada ama xaflada Soomaliga 1 2 3 4 
Waad Ku Mahadsantahay ka qayb qadashaadha 
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